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INTRODUCTION

This online module is Part 1 of a two-part orientation to Alabama’s new, formative, teacher
evaluation system — EDUCATEAlabama. The second part of the orientation will be provided
face-to-face by your principal or other administrator in your school system.

In this module, which is divided into 8 lessons, you will be introduced to Alabama’s new
teaching standards (Alabama Quality Teaching Standards), the new EDUCATEAlabama
process, and the new evaluation instruments and procedures. Specific objectives of thwlule
are:

1. To familiarize you with the Alabama Quality Teaching Standard@nd the

evaluation process developed around them.
2. To explain how the new, collaborative EDUCATEAlabama pgpe works.
3. To familiarize you with the instruments and procedN valuator and you will

use in the process.
To complete the module you will need nothing but papdy a Qcil to take notes and/or develop
questions for your principal/evaluator. If you wish, you cafidownload/print the module and

attachments for later reference.

Following the last lesson (Lesson 9) is a pag@u can print to certify that you have read the

EDUCATEAIlabama Teacher Orientation %
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Lesson 1. MAJOR CHANGES FROM PEPE

The need for a new teacher evaluation system was dictated by the fact that there are state adopted
teacher performance standards — the “Alabama Quality Teaching Standards” (AQTS). These
standards will be the foundation for both teacher evaluation and teacher professional
development in the years ahead. The process of revising the evaluation system to address the
new standards also provided the opportunity to address many of the concerns about the
Professional Education Personnel Evaluation (PEPE) system that have been expressed by
teachers and administrators in recent years. The new evaluation system is streamlinedgn several
ways and its focus/purpose is quite different. \&

PEPE EDUCATEAIaba%
Self-Assessment Self- Assessm%
r

v

Classroom Observations —_——— 5  C(Classroo by lons
Structured Interview

Supervisor’s Review Form > Dialqiye Principal Data
Evaluation Summary Report > %orative Summary Report
g;;)iessional Development :%fessional Learning Plan

e EDUCATEAIlabama is a strictly e evaluation system designed to provide
data about a teacher’s current s measured against the AQTS that can be used

to set expectations, goals, a for teacher professional growth.

e EDUCATEAlabama vetbiage aligned with the Alabama Continuum for Teacher
Development. umerical scores/ratings, levels of practice identified in the
evaluation pro esignated as Emerging, Applying, Integrating or Innovating.

J EDUCATE&bama addresses the five AQTS and 39 related indicators. The new
evaluati ess employs holistic descriptions of practice. The number of forms
usedg aluation process has been minimized. Levels of practice appear only on

% orative Summary Report.
J CATEAlabama’s Continua (series of 39 continuums — one per indicator within 5
andards) are used to define levels of teacher practice. The EDUCATEAlabama

Continua are very similar to those of the Alabama Continuum for Teacher
Development used in the Alabama Mentoring Program. The EDUCATEAlabama
Continuums have four levels of practice rather than the five defined in the Teacher
Development Continuum.

e EDUCATEAIlabama includes teacher self-assessment, based on the Alabama Quality
Teaching Standards, as are all other data collection instruments and procedures.



e EDUCATEAIlabama includes a minimum of two unannounced observations for all
teachers. Anecdotal notes are used to record observational data.

e EDUCATEAIlabama also uses Dialogues and Principal Data as data collection
procedures in areas that are not observable in the classroom.

e EDUCATEAIlabama builds a Collaborative Summary Report (CSR) compiling all
data gathered during the evaluation process. The appropriate continuum in the
EDUCATEAIlabama Continua is applied to the data/information available fiag each
indicator to determine the levels of practice exhibited during a full eval&n ar.

h

e At the conclusion of the EDUCATEAIlabama process, evaluator a% will

collaboratively develop the CSR and a Professional Learning

Each of the elements of EDUCATEAlabama summarized here is mgeefully Kplained in
subsequent lessons within this module. \



Lesson 2. THE ALABAMA QUALITY TEACHING STANDARDS

As mentioned in Lesson 1, Alabama has a new set of state approved teaching standards, the
Alabama Quality Teaching Standards (AQTS). They were developed under the auspices of the
Governor’s Commission on Quality Teaching.

In order to make the five AQTS standards more useful in both evaluation of teacher practice and
teacher professional development, the Alabama educator task forces working in those areas
(professional development, evaluation) restructured the original lists of performance inglicators
defining each of the five standards into sets of performance indicators and definitign 1 (items
defining indicators). The result was five standards and 39 indicators with numerO\Nemplary
definition items for each indicator. Please note the term “exemplary”. A teacjfCidoeshot have
to exhibit practice of all definition items for a particular indicator at any gj Rather, a
pattern of practice consistent with listed definition items will be used to identjfy a level of
practice for a given indicator.

Q-

You need to review now the EDUCATEAlabama version of the o do so click on the
following link: EDUCATEAIlabama version of AQTS. As evidy these standards, here are
some “look fors”: 6

1. Look for and name the titles of the five teac&andards.

2. Look for standards that contain “su dafds’ (2a, 2b, etc.) and note what they are.
.
3. Look for the titles of the perfo & ndicators (1.1, 2a.1, etc.) which define
emphases/expectations wiﬁ@ indicator.

/E, A, etc.) beside each definition item within an
afly the INT and INN designations. These letters stand for
), Applying (A), Integrating (INT), and Innovating (INN).

5.  Look for “Qs-cutting expectations”, i.e., expectations for teacher practice that are
contain veral standards, not just a single standard. Hint: Many of these
expel @ are found in definition items (the items that define performance
indigatd®s). For example, look for expectations regarding collaboration, leadership,

ing learner differences, etc. in more than one Indicator and/or Standard.

When%ou Bave finished your review of the AQTS: EDUCATEAIlabama version, continue to the
next page tor feedback on what you should have found.



In your review of these standards here is what you should have found:

1. The titles of the five standards are: Content Knowledge, Teaching and Learning,
Literacy, Diversity, and Professionalism.

2. Standards 2, 3, and 4 have been broken down into several sub-standards for utility in
evaluation and planning for professional learning. That was done because
expectations for teacher practice within those standards are diverse. For example,
teaching and learning contains expectations regarding classroom managemgent (2a),
instructional strategies (2b), and assessment (2c¢). ﬂ&

3. The 39 performance indicator titles; i.e., the titles for 1.1, 2a.1, 5. %mportant
because they constitute sets of expectations within standards agaj ich teachers’
current practices will be measured. You need not memorize thesg because you will
see them often. A set of 39 continuums (one per indicatgr) hagbgéh developed to
assist evaluators and teachers in assessing levels of pra?hese 39 continuums
together are called the EDUCATEAlabama Continu\

4, The capital letter (E, A, INT, INN) to the ri definition item designates
where it falls on the EDUCATEAlabama udst.e., the level of practice
represented by that item. The four levels of prdg#ice defined by definition items for
each level of practice are Emerging, A ing, Integrating, and Innovating. More

information about the Continua and usts in the evaluation process will be
provided in subsequent lessons 4 odule.

5. If you had a sharp eye, yoit @ha‘t there are at least three “cross-cutting” sets of
expectations; i.e., expectat a similar nature which appear in several standards.

The three prlmary set s-cutting expectations are Collaboration, Leadership,
and Individuali struction. Alabama teachers are expected to demonstrate
collaboration 4 spects of practice; they are expected to exercise leadership in
many areas an ny ways, and they are expected to plan for, teach, and assess the
progress o 1V1 ual students, not just classes/groups of students. Keeping track of
what i 1s d of you in these areas of practice, assessing current levels of practice
and for related professional learning is important., We have developed
should make things easier for both you and your evaluator. These tools are

o'v arts entitled “AQTS Standards: Collaboration, AQTS Standards:

dership, and AQTS Standards: Individualization." Both you and your evaluator
ill have them at your disposal at all times. Access those charts now by clicking
on the following link and look them over: Crosscutting Link. Notice that most
of the expectations for Collaboration and Leadership are at the upper levels of the
Continua, the INT and INN levels.

The three charts that you have just reviewed point up the extensiveness of the expectations
in these three areas (Collaboration, Leadership, Individualization). That extensiveness may
have scared you. A likely question on your part would be, “How can I be expected to do
and demonstrate all this in one year or even three (if you are on a multi-year evaluation



cycle)?” The answer to that question is, “You aren’t expected to do it all, all at once.” The
philosophy and practice of formative evaluation and good professional development is
Growth Over Time; Expertise Over Time! EDUCATEAIlabama is a formative evaluation
process, designed for one purpose — to identify current levels of practice and plan and
implement professional learning which will enable a teacher to move up the Continua; i.e.,
move to new levels of practice. No teacher is expected to be at the Innovating or even the
Integrating levels of practice in all performance indicators at any given point in time given
that those levels are primarily concerned with one’s ability to influence adult practice
beyond one’s own classroom. Many teachers may prefer to concentrate on the admirable
goal of maximizing their ability to meet the educational needs of all students in thtiQwn
classrooms. Those teachers may choose to concentrate on ensuring that their Nﬁce
reaches the level of expertise described by indicators in the Applying leV@)re

explanation is given in subsequent lessons. (L



Lesson 3. The EDUCATEAlabama CONTINUA

While you will regularly be referring to and working with the Collaboration, Leadership, and
Individualization charts in the EDUCATEAIlabama process, you will probably not refer often to
the lengthy list of standards, indicators, and definition items that you studied in Lesson 2. They
will always be there, embedded in the data collection instruments and analysis of your practices.
However, the document that you and your evaluator will use regularly is the EDUCATEAlabama
Continua. The EDUCATEAIlabama Continua contain all of the standards, indicators, and
definition items set out in 39 separate continuums, one continuum for each indicator. §he
Continua become the means for analyzing the data/information your evaluator and m%
collected for each indicator, the means for preparing the Collaborative Summary %( R) at
the end of a full evaluation year, and the means for developing the required Pyf1®sion
Learning Plan (PLP). You will be introduced to these forms and processessons in this
module.

4

Access now the EDUCATEAIlabama Continua by clicking o Qwing link and review
them carefully: EDUCATEAIlabama Continua. Notice ¢ anthhow the standards,
indicators, and definition items provide the framework fo %ntinuum and how definition
items are organized to define levels of practice (Emergi‘gv ing, Integrating, Innovating). .

Origins of the EDUCATEAIlabama Continua

The EDUCATEAlabama Continua were degld @ sing the teaching standards (AQTS) that
you have studied and the “Alabama ContigmurJ0t Teacher Development”, a set of continuums
developed from the standards for use iﬁ@bama Teacher Mentoring Program and other
professional development initiatives. UCATEAIlabama Continua which you have just
reviewed and will be using in the TEAlabama teacher evaluation program parallel the
Teacher Development Contig every way but one. The Teacher Development Continuum
uses five levels: Pre-Servi eginning, Emerging, Applying, Integrating, Innovating. The
EDUCATEAlabama Contintigm uses four levels (Emerging through Innovating). The first level
of the Teacher Develo;ﬁgrslt ontinuum was not incorporated into the EDUCATEAlabama
Continua because 1 in large part on knowledge rather than practice (appropriate for
teacher preparati8 .@ams, but very difficult to measure in the classroom setting where
application of kjowledge is the expectation), and it emphasizes knowledge and practices that a
beginni C ould be able to exhibit at the beginning of his/her first employment in a
classroo the end of the first year in the classroom a beginning teacher should be at the

i el in most indicators and standards. Practices identified in the Teacher
Developmient Continuum at the B/PS level (the first level) that were appropriate for inclusion in
the EDUCATEAIlabama Continua have been incorporated into the Emerging levels of the
various continuums.

Remember the capital letters (E, A, etc.) accompanying the definition items in the AQTS:
EDUCATEAIlabama version? These letters are references to the placement of the definition
items in the continuums constituting the “Alabama Continuum for Teacher Development” and
also the EDUCATEAlabama Continua. There has been intentional effort given to paralleling



these two continua, so that data from teacher evaluations can be easily moved into teacher
development initiatives (teacher mentoring, other) and easily interpreted by teachers and
administrators working together to make the Alabama teaching force the best in the country.
Remember that the focus of the new EDUCATEAlabama teacher evaluation system is formative
evaluation; i.e., evaluation which produces data/information that is used to guide teacher
professional learning and growth.

When assessing current level of practice in any indicator, each level of practice presumes that

current practice includes most, if not all, of the behaviors and practices identified at th

preceding levels. It also presumes that the behaviors and practices defined for this lev€l

being implemented Ifa teacher is not demonstrating Emerging and Applying lev%practice
esi@nate




Lesson 4. HOW THE PROCESS WORKS

You already know that EDUCATEAIlabama is a standards-based evaluation system, and you are
familiar with the teaching standards (AQTS) which are the foundation for every aspect of the
system. But, you need to know the remaining parts of the system and how the evaluation process
will be implemented. Below is a graphic representation of the components and the process (the
graphic is also in the Resources section at the end of this document and can be accessed by
clicking on the following link: Process Graphic).

How the EDUCATEAlabama Collaborative Process Works \
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If you follow along on the “How the EDUCATEAIlabama Collaborative Works” graphic, as we
explain its contents and meaning, you should have at the end of the explanation the “big picture”;
i.e., understanding of the evaluation process and how it works.



Standards and Indicators (far left column)

You already know about the AQTS, the foundation of the process.

Self-Assessment (2™ Column, top). There is a teacher Self-Assessment instrument .

This instrument requires the teacher to self-assess his/her current level of practice in each of the
39 indicators. Teachers will have the EDUCATEAlabama Continua to assist them in their
decisions. They will be available as you complete the Self-Assessment online.

The Self-Assessment should be completed early in the evaluation year and update thnNout
m

the year. It will be used in the discussions between teacher and evaluator during t
Collaborative Summary Conference leading to finalization of the Collaborati
(CSR) and completion of the Professional Learning Plan (PLP). (See Les )

Report

Observation and Post Conference (2™ column). There will be a minium o unannounced

(unscheduled) classroom observations of every teacher during each valuation year. There
will be no pre-observation conferences, but there will be a post-diase n conference after each
observation. Observation and Post-Observation conference @ arg provided and discussed in
Lesson 5.

Note. While two observations are the norm, a third obse(rbn can be conducted, if there is

need for additional data. Q

Dialogues and Principal Data (2““l Column)# al data refers to the collection and use of
data/information collected over time by thgspr al. In the EDUCATEAlabama program, the
principal’s first hand data/informationt\ arized directly on the Collaborative Summary

Report.

Dialogues (brief, two-way di ) are used as a means of data collection (principal) and
data presentation (teacher of practice which a) are not observable in the classroom and
b) not well known to the evdigator through everyday observation in the school setting. For
example, the principal sfiay have limited information about a particular teacher’s collaborative

endeavors, or he/sh e unaware of some of the efforts made by a teacher to accommodate
and promote divgust andard 4). Explanation of the Dialogue procedures and forms available
for use in Dialoguedare found in Lesson 6.

Professio arning Plan: year 2 and beyond (Column 2). The completed PLP; i.e., a plan
ecomes a source of data/information for the next evaluation. Since a first year
teacher’s Tirst PLP is constructed at the conclusion of his/her first year evaluation, there are no
data available from a PLP to use in his/her first evaluation. However, every evaluation thereafter
has the benefit of data/information available in the PLP and from the teacher. More detail and
the PLP form are provided in Lesson 8.

As you can see, there are only four data sources used in EDUCATEAlabama: classroom
observation and post conference, dialogues, principal data, and the PLP (after year 1). If you
participated in PEPE, you will note that structured interviews are gone, and that the number of

10



classroom observations of non-tenured teachers has been reduced (although either an evaluator
or teacher can request a third observation to increase the data/information available). The arrows
between Columns 1 and 2 tell you that all data sources and the Self-Assessment are constructed
from the standards.

Standards Based Continuums (Column 3). These are the 39 continuums (one for each AQTS
performance indicator) that constitute the EDUCATEAlabama Continua. You have already

reviewed the Continua and learned that they will be the means of analyzing the data collected
from the several sources in Column 2. More information about the use of the Continugms in
completing the Collaborative Summary Report and the Professional Learning Plan_is g&ied in

Lessons 7 and 8. \

Collaborative Summary Report (Column 4). The evaluator prepares a firstpdga
Collaborative Summary Report using the data/information collected from%hefdata sources in
Column 2 with the EDUCATEAlabama Continua as the means of a%? 1

Summary Conference, the evaluator will share his/her data and initi t of the CSR. The
teacher will share his/her self-ratings from the Self-Assessment N de information that
may have been absent from the evaluator’s data collection. Amsa reSylt the CSR may be
modified. More information about the CSR procedures ‘SR form is provided in Lesson
7.

Professional Learning Plan (Column 5). The PLP e collaboratlvely developed by the

evaluator and teacher during the Collaborative Conference or at another agreed upon
time. It will usually focus on two areas (1n(i ross-cutting expectations) for action,
although an additional area or two can be agreement of the two parties.

Note that the PLP box (Column 5) c% wo phrases “Growth to Standards” and “Student
Achievement.” Improved studen g and achievement is the bottom line of all Alabama
programs and initiatives, wheth e@her and administrator evaluation, the professional learning
plan, mentoring, or other p @ ional development initiatives. Teacher growth to the highest
levels of the AQT Standards$§hould result in improved student achievement, and strategies for
improving learning andchievement schoolwide will always be the primary focus of
EDUCATEAlabam, information about the procedures for completing the Professional
Learning Plan anhi is provided in Lesson 9.

\)ﬁ\
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Lesson 5. TEACHER SELF-ASSESSMENT

As previously mentioned, the teacher being evaluated should complete a Self-Assessment form
early in the beginning of the evaluation year. The Self-Assessment will not be shared with the
evaluator until the Collaborative Summary Conference at the end of the evaluator’s data
collection and analysis process. This procedure enables the teacher to update the form
throughout the year as he/she completes professional learning activities and compiles additional
data/information for consideration.

draft of the Collaborative Summary Report (CSR) and the data/information used tq/8gsignate the

teacher’s level of practice in each of the 39 performance indicators. As this pgoce rried
out, the teacher should share his/her self-assessment in each indicator and formation

At the time of the Collaborative Summary Conference, the evaluator will share hii&q@l
S 1S

he/she has used to arrive at each self-determined level of practice — partic#la ere there are
discrepancies between evaluator and teacher levels of practice designa i01? screpancies can
be resolved in the final version of the CSR. In some cases, the teacer May introduce
data/information of which the evaluator has not been aware. In N ases, the evaluator’s
data/information may be more comprehensive than that use he%gacher. The Collaborative
Summary Conference should be a meaningful conversati %en the evaluator and the
teacher to determine Indicator areas of strengths and wdgkress®s®and to develop a plan for
improvement.

The final CSR and the teacher’s Self-Assessme Ml then become the basis for developing the
professional Learning Plan. Every teacher wjll '@ a Professional Learning Plan and be
engaged in its completion at all times. Pr tal learners are always learning and improving
practices. ¢ %

Assessment. When reviewing , you will notice that you are asked to designate a level
\@ rmance indicator (1.1, 1.2, etc.).

Notice, too, that there ig{space on each of the five Self-Assessment forms (Standards 1-5) in
which you can provz sonale for your decisions about practice ; i.e., brief explanation of your
perceived stren eaker areas in this standard and note information that you may want to
bring to your e r’s attention in the Collaborative Summary Conference, if he/she is not
aware of it c¢mber, EDUCATEAIlabama is not so much about assigning a level to practice,
but descriin®areas of practice related to strengths and areas for improvement. A person’s
practi® dogs not fit into a box.

To access the “Teacher Self-A%l@mAt” Form (five pages) click on the following link: Self
P (0)

of practice for yourself in
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Lesson 6. CLASSROOM OBSERVATIONS

As previously stated, during each full evaluation year, every teacher will be observed at least
twice. Both observations will be unannounced; i.e., unscheduled, and there will be no pre-
observation conferences. Each observation will be a minimum of 30 minutes in length (primary,
elementary) or a full class period (middle school, secondary) — the exception being high school
block scheduled classes where the first 20 and last 20 minutes of the class should be observed.
One of the two observations should be conducted in the Fall (October-mid December) and the
second in the Spring (late January-March).

Whereas, the former PEPE evaluation process required the evaluator to script whameen and
heard in the classroom; i.e., to record everything that might pertain to performgii®g in

indicators and standards to be scored, EDUCATEAlabama focuses on the % scdotal notes.
Anecdotal notes are less extensive than script, but they still paint a compréhefisiye picture of
what takes place in the classroom. There are several ways to constr@} 1 notes; here are

a few examples:

10;30-10:35. Teacher called class to order. Had to speak toskgd an®Isaiah at least twice.
Introduced lesson — had students draw circle and cut into %

Discussed percentages.

Isaiah and Ted talking across aisle. Teacher stopped them,fed, Isaiah, do you have something

to tell us?” Q
10:30 — 10:35 ‘\6\

-called class to order
-Ted/Isaiah talking, teacher s them

-Introduced class — dreysg ciggfef- cut into 6 slices
-Discussed percentag:

-Spoke to Ted/Isaiah ag@n. They quieted.
10:35-10:45 K

-T gave infQ¥y\cptentages
-T showed @ art from USA Today with percentages — explained
-No di {ons

You@or has been trained in the development of anecdotal notes.

Access now the “Teacher Observation Record” by clicking on the following link: Teacher
Observation Record. Notice on the first page of the Observation Record that there are places
for the evaluator to record or check important demographic data and places to check off and
comment on special conditions of which he/she is aware or which you (the teacher) bring to
his/her attention during the post-observation conference. Also, on this first page are directions to
the evaluator for recording and using observation data.

13



The second page of the record is simply a blank page for the evaluator’s use in recording
anecdotal notes. To the left is a column where he/she can reference the indicators and standards
to which notes to the right are applicable when reviewing the notes after completing the
observation. The evaluator may need to use more than one of these blank pages during an
observation.

In the EDUCATEAIlabama evaluation system, there is no form for synthesizing anecdotal notes
into ratings of any kind. Rather, notes from the two observations will be summarized on the
Collaborative Summary Report and used with other available data to determine level ofpractice
in each indicator. (See Lesson 8.) K

You may have noticed in the directions to evaluators on page 1 of the observ.
reference in direction 4 to “a reference list of pertinent standards and indi
compilation of observable definition items, indicators, and standards which idlayailable for your

use as well as evaluators. In order to see what behaviors and praﬁces o@# observer will be

looking for, access that list (AQTS: Observation) now by clicki he following link:
AQTS Observation Reference List. \

As you study this chart, be aware that some of the indica @eﬁnition items will require
data/information in addition to that gained through clas§ro ervation. For example, certain
behaviors and practices pertaining to the indicators defining #fandard 1 (Content Knowledge) are

observable. Others are not. Therefore, either princyfal first-hand knowledge or a dialogue
session will be needed to augment the data/info %ollected through classroom observation.
Further, you have found in your study of the at not all Indicators are listed. For example,
Indicator 2b.1 does not “show up” in the li othing in Standard 5 (Professionalism) is

listed. That is because practices in the$ s indicators are not observable in the classroom.
Dialogues or first-hand principal data Ne needed to appropriately identify levels of practice.

The Post-Observation Conf

There will be a post-observatyon conference after each formal classroom observation. Access
now the “Teacher Posﬂose ation Conference Record by clicking on the following link:

Post-observation I@

As you review dntents of this Record you will notice that the first seven items/questions
focus on,i on pertinent to the lesson and class observed. If a pre-observation conference
had been ost of these questions would have been asked and answered at that time.

nd 9 are addressed to the evaluator, focusing on what he/she saw in the classroom
and its consistency with what had been planned. Obviously, the evaluator can not answer these
questions prior to the post-observation conference when he/she hears the teacher’s responses to
the previous questions.

Items 10 and 11 are feedback to the teacher regarding the evaluator’s perceptions of strengths
and areas where improvement can be made. The feedback given here will not be in the form of
perceived levels of practice, but in terms of standards, indicators, definition items which appear
to fit into these two categories. Perceived levels of practice cannot be identified at this time

14



because a) the conference and record focus on a single observation, and b) classroom
observations have to be supplemented by additional data/information for a number of indicators
and most standards. Levels of practice cannot be identified until data/information are compiled
across data sources in the Collaborative Summary Report.

If at all possible, the post-observation summary conference should be held within two working

(school) days. Once in a while, the timeline may need to be extended. If so, this should be by
agreement of the evaluator and teacher.
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Lesson 7. DIALOGUES AND PRINCIPAL DATA

Dialogues

There is need for a data collection procedure that can be used to provide data/information to an
evaluator when a)practice in one or more indicators is not observable in the classroom and b) the
evaluator has limited first hand information from his/her ongoing observations and activities in
the school. The dialogue procedure has been created to fill this gap. A dialogue is a brief,
informal conversation about the area of practice or Indicator for which data are neede&ﬁre’s

how it works:
%to this

tinua and be
at require

1 Prior to the Fall one-to-one evaluator/teacher orientation meeting (s
online module), both parties should review the 39 EDUCATEAI
prepared to identify in that meeting indicators and areas of practiee
dialogue to supplement the evaluator’s current knowledge hase gat

Note. Remember the cross-cutting expectations (areas& e)! The teacher’s
activities in regard to Collaboration, Leadership, apélndivigualization are likely areas
% d 2) and accommodations for
e targeted for dialogue, and the
ased on the evaluator’s day-to-

for dialogue as are his/her assessment practices
diversity (Standard 4). In actuality, any indicdfor
areas for dialogue may vary from teacher to teac
day observations of and activities with ea acher.

2. During their orientation session/me ti@o parties (teacher, evaluator) should agree
on the indicators and areas of pragsic e covered in one or more dialogue sessions in
the Spring. Some of these ar& %be ones established for the teacher’s professional
learning/growth in the Profes & earning Plan (PLP) toward which he/she is
working during the curr

There is no magi of indicators/areas to be covered by dialogues. It may be
two or 10. The puffose of the dialogues is to ensure that the evaluator has solid, valid
information tﬁe in 1dentifying current levels of practice.

0 @ting areas of practice; i.e., collaboration, leadership, and
indivié @ gation a teacher is not expected to address/focus on all expectations (all
dsS and indicators) during a single year or even a single 3-year evaluation cycle
Wed teachers). Either in the development of the Professional Learning Plan or Fall
orientation meeting, focus for the year should be established in these areas. Again, the
ocus will vary from teacher to teacher. Most of the definition items focusing on
collaboration and leadership, and some of those focusing on individualization of
instruction are found at the upper levels of the continua — the Integrating and
Innovating levels. Teachers will not reach these levels easily or in short periods of
time. That’s OK! Remember that the emphasis in EDUCATEAlabama is growth to
standards. It is OK to have current practice identified as Applying or even Emerging in
some areas. Furthermore, it should be noted that levels of practice in an Indicator or
cross-cutting area can change in either direction from one evaluation to the next. For
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example, a teacher moving to a new school or different grade level may demonstrate a
lower level of practice in his/her first evaluation after the transition.

Limiting the focus for collaboration, leadership, and/or individualization efforts will
mean that some/many teachers will not be demonstrating practice above the Applying
level in some indicators during a given full evaluation year and perhaps for several
years. That’s OK, too! The Applying level connotes a level of practice synonomous
with a highly effective classroom teacher. As previously stated, indicators at the
Integrating and Innovating levels primarily deal with one’s influence on adulgpractice
beyond one’s own classroom. K

During the evaluation year, the teacher should assemble the data/inf %e/ she
will want to introduce into the dialogue. If any of this informati o be in
written form, that should be agreed upon in the Fall orientation teefing.

The evaluator and teacher will mutually agree upon a tim ,for the brief, informal
dialogues to be carried out. For example, the parties a hat time for the needed
on clgference (Spring

dialogue(s) will be added to the second post-obserye
observation). Or, they might agree to hold the alogue(s) independent of the
post-observation conference.

The format for the dialogues is conversat@ dialogue might begin as simply as the

following statement by the evaluator:
. < >
d

“Last fall, we agreed that we wo \ ialogues about your efforts and activities in
the areas of Collaboration (pdtfi 2b.2, 3 and 4) Leadership (2c.2, 3, 4),
Individualization (1.5 and 4d ), and student assessment (2c.1, 2¢.2, 2¢.3, 2¢.4).

These don’t have to be lgng versations, but we need to keep them separate. We’ll
gadhf Ifet’s start with Collaboration. Tell me what you have

2

A form has befn provided to assist the evaluator in taking notes during the dialogue(s).

A separat ¥s to be used for each dialogue. Results of dialogues will be
summapig the Collaborative Summary Report (CSR) and used, along with other
releva @ a, to identify current levels of practice. You can access this form by

cl@ On the following link: Dialogue Form.
Princgl Dha

As suggested by earlier comments, principals and assistant principals (usually the evaluators)
have at their disposal data and information collected in the course of day-to-day school
operations. For example, there are usually many opportunities for a principal to collect
information about many aspects of a teacher’s professionalism (Standard 5). The principal
summarizes his/her data in the spaces provided on the CSR.
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Lesson 8. THE COLLABORATIVE SUMMARY REPORT

Access the Collaborative Summary Report now by clicking on the following link:
Collaborative Summary Report.

As previously described, the Collaborative Summary Report (CSR) is “where it all comes
together”. As you review it, you will note that it consists of five pages, a page for each standard.

Each page is similar in design and format. On the lower part of the page are three colugans of
boxes. In column 1, the evaluator will summarize by Indicator results from classrqom
observation 1. In column 2, results from classroom observation 2 will be summariz8g by
Indicator, and summaries of data/information gathered from dialogues and pri a] dava will
appear in Column 3. Don’t worry about the size of these boxes. These fo een
designed for completion electronically, and the boxes expand as informatten s typed in. You
will notice that for some Indicators, certain boxes are darkened. Shag d/d)r ed boxes indicate
that the particular data source; e.g., classroom observation, is not a‘ propgiate/valid for assessing
practice in that indicator. There will be no data/information in s hoxes.

After the evaluator completes the lower part of the page @maries), he/she will use all
available data and the appropriate continuum from the Alabama Continua to identify
current level of practice in each Indicator (top of page). T SR has been designed so that the

continuum for each Indicator can appear as a drop- box upon command.
There will be no Standard level designations overall, single designation of a teacher’s
practices. There will be 39 Indicator leve 1ons. This system provides the most useful

information for planning professional Miglgrowth, which is the primary purpose of
EDUCATEAIlabama. A teacher’s leve:O ractice in one Indicator may be at one level and at
another level in other indicators i@ e standard.

On the last (5™) page of t ace is provided to identify from the designated levels of

practice and data available tWg areas or Indicators for action. Usually, these will be specific

Indicators within Standdrds. In some cases, they could be cross-cutting areas (Collaborating,
Leadership, etc.), b itlyspecific Indicators targeted.

may be need to identify more than two areas/indicators for action. This
true in standards such as Content Knowledge (Standard 1) and Teaching and
Learping 88tdgdard 2), if current practices are detrimental to students or ineffective in producing
studemgleardling and achievement.

The evaluator will complete an initial CSR using the data he/she has collected and summarized
on the form. At a mutually agreed upon date in the Spring (no later than April 15), a
Collaborative Summary Conference will be held. The first activity in that conference will be the
sharing of the evaluator’s completed CSR. During that sharing process, the evaluator will call
upon the teacher to share his/her self-assessment for each Indicator. Differences and similarities
in practice designations will be discussed, and the teacher will have the opportunity to bring
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forward additional data/information that may have been overlooked by either or both parties
during the evaluation process to this point.

Notice that every page of the CSR contains a space for “Teacher/Evaluator Comments”. This is
one of the places where the teacher’s self-assessment may enter into the process. After
discussion, there may not be any reason to change designations of levels of practice. However,
comments can be recorded for future reference.
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Lesson 9: THE PROFESSIONAL LEARNING PLAN

Access the Professional Learning Plan now by clicking on the following link: Professional
Learning Plan.

The EDUCATEAIlabama PLP is to be developed collaboratively by the evaluator and teacher
using the CSR (particularly the two action areas identified on page 5), the teacher’s Self-
Assessment, and subject area/grade level, or schoolwide student achievement goals. Usually, no
more than two professional learning goals (Indicators, cross-cutting areas) should be ingluded.
That is why the PLP form has only two sets of boxes. In those situations where it 1 fe:Nt
more than two areas of focus are necessary, an additional form can be attached. K

The PLP should be prepared during the Collaborative Summary Conferenge
separate meeting. The areas of the plan to be completed at this time are t ;

Boxes, Proposed Action Steps, Activities and Outcomes boxes, and ipcpfics boxes.
Directions are as follows:

Goal Focus. Identify the particular Standard and Indicator( t be the focus of attention
and state the objective to be accomplished by the teacher

a) 3c.2. Communicates mathematical concepts, gLses and symbols within the
content taught.

Goal/Objective. To incorporate more mé@tcal knowledge and skills into my

classroom instruction.
b) 3b.1,2 and 3c.1 2cOn@é.

Goal/Objective. To llaboration with colleagues in the area of mathematics
instruction.

es deep knowledge of subject matter.
tive. To incorporate more/greater range of resources into my instruction.

learning, Conferring with or observing colleagues, reading, working with a mentor or whatever
activities are most likely to bring about the desired results. Often more than one action step or
activity will be needed to meet the goal.

Timelines. A projected completion date for each action step should be listed. Timelines can be
changed during the year by mutual agreement of evaluator and teacher.
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At the bottom of the form are designated places for the teacher and evaluator to “sign off” on the
plan to be undertaken.

End of Cycle Reflection and Input Statement. This box is to be completed by the teacher at the
conclusion of his/her activities and prior to the conclusion of the next full evaluation when the
completed plan and its results will become data/information used in the evaluation process.
Notice the emphasis on impact on personal practice and student learning. The teacher is to
explain outcomes of the professional learning/growth activities. What is different? How have
your practices changed? What impact have your professional growth activities had ont&dent

learning and achievement? Be specific.

The PLP activities undertaken and the impact of those activities should be disgliSs the
evaluator and teacher prior to completion of the next Collaborative Summ, % (end of next
full evaluation. The evaluator may need additional information in order t® appropriately

consider PLP activities and outcomes in preparing the next CSR. A@y on, both parties

should sign the form indicating that the discussion has taken place.

into a PLP. That can be done by agreement of both evalyatdg an@ teacher. However, the

Sometimes, it becomes necessary to substitute or change ac"e%ion steps originally built
changes should be recorded on the PLP form and initialgd By Deth parties.

If you are a tenured teacher on a multi-year evaluatj ycle you and your evaluator should meet

at least once each year to update your PLP or cr PLP and to check progress. During
the years you are not engaged in “full evaluati ur completlon of one or more PLPs is seen
as fulfillment of legislatively requlred an ation.

You have completed the EDUCATE ﬁ ma Teacher Orientation module. If you have
guestions about anything in the R0 address them to you principal at your teacher

orientation conference. Thenel [
that you have read the o @ i
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~“— EDUCATE Alabama
Alabama Professional Learning Collaborative

Creating a Collaborative Culture for Alabama’s Educators

Teacher Orientation Module
Completion Certification Form \\

My signature below indicates that I have read the EDUCATEAIaba@%(}rOrientation

Module. \
Educator’s Name ‘ l R

Educator’s Signature Date

@A\g\
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"\

o@@
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Teacher Orientation Module Resources

AQTS: EDUCATEAIlabama Version
Charts: AQTS: Collaboration
AQTS: Leadership
AQTS: Individualization
EDUCATEAlabama Continua
How the EDUCATEAIlabama Collaborative Works (Graphic which also appears in body

of module.)

Self-Assessment Form \
Teacher Observation Record \
Reference List: AQTS: Observation

EDUCATEAIlabama: Dialogue Data

Teacher Post-Observation Conference Record (LQ
y 4

Collaborative Summary Report

Professional Learning Plan (PLP) Q
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Alabama Professional Learning Collaborative

Alabama Quallt %her Standards: EDUCATEAIlabama Version



Alabama Quality Teacher Standards: EDUCATEAIlabama Version
Introduction

This version of the “Alabama Quality Teaching Standards” is closely aligned with the version
which appears in the “Alabama Continuum for Teacher Development.” Most indictors and many
definition items are taken directly from the Continuum. This particular subset of the Standards,
designated as the Basic Standards serve as the foundation of the evaluation of beginning teachers
(years 1-3) and periodic evaluation of experienced teachers (every 4" year). \

N

Standard 1: Content Knowledge
To improve the learning of all students, teachers master the disciplines relat ir teaching
fields including the central concepts, important facts and skills, and tools @f ilquisf”. They

anchor content in learning experiences that make the subject matter meaning

Q

1.1 Demonstrates deep knowledge of subject-matter con %Dility to organize related
facts, concepts, and skills (L

Definition Items

e Uses knowledge of subject matter t@n rigorous and relevant units and

or all students.

Indicators and Definition Items

lessons. (E) . Q
e Teaches units and lessons a N e to age and developmental levels of learners.

e Incorporates a range of sed and additional resources (print, non-print,
technology based) ﬁvate and academically challenge all learners. (A)
e Focuses inst '@Key concepts, themes, multiple perspectives, and
bject matter, as well as facts. (INT)
e  Works with ¢c§lleagues to plan units and lessons that serve to immerse learners
activelyqlh the discipline and to think analytically and creatively about the
cont T)

o prehensive knowledge of subject matter and student development to
that all learners understand related facts and concepts within and across

Qn ent areas. (INN)
0 ntroduces students and colleagues to current advances related to the discipline,

knowledge of which has been gained from journals, websites, and other sources.
(INN)

e Collaborates with colleagues to incorporate research findings into unit and lesson
designs. (INN)



1.2 Activates learners’ prior knowledge, experience, and interests and uses this information
to plan content and help individual students attain learning goals

Definition Items

Uses students’ prior knowledge to introduce lessons, connect learners to key
concepts, and deepen understanding. (E)

Uses students’ interests and experiences when introducing content (E)

Plans and delivers lessons that access student knowledge through questioning. (A)
Identifies learner misconceptions concerning content and modifies actiyjties to
develop new understandings. (A) ND
Uses multiple methods to continually gain new information about s&nts on
which to develop content and instruction and meet learning go r alNlearners.
(INT) %

Engages colleagues and students in formulation of questio d [®&rning
activities that draw upon and respond to learners’ varied expetighces, knowledge,

and interests. (INT)
Contextualizes and deepens students’ understandizg o tent knowledge. (INN)
infludgcing student learning and

Works with/leads colleagues to identify fact@

acts on those results. (INN)

1.3 Connects curriculum to other content areas and r(ebe settings to promote retention

and relevance Q

learning, other subject arga%e real-life problem solving. (E)
Demonstrates relevant cenid¢ctions within and across content areas for learners, as

Definition Items . Q
e Uses questions and other stg% o0 help learners connect content to previous

needed. (E)
Organizes a e@ units of study and lessons that demonstrate connections to
key conce ills from other disciplines. (A)

Teaches rigor@ys and relevant lessons that engage students in applying key
concept$iand skills across disciplines. (A)

or@t colleagues to integrate academic disciplines. (INT)
tes with colleagues to plan, assess, and revise integrated curricula (INN)

[ ]
1.4 esl &tructional activities based on state content standards

Definition Items

Plans instructional activities that align with Alabama’s Courses of Study. (B/E)
Designs learning activities that integrate multiple content standards. (E)
Communicates clearly the connections between the standards and the knowledge
and skills being taught. (E)

Uses multiple resources, including textbooks, to develop plans (units, lesson) that
are aligned with content standards. (A)



e Enables all learners to meet state content standards through differentiated
planning for individual differences. (A)

e Collaborates with colleagues in using a wide range of methods and resources to
promote learners’ deep understanding of content and demonstration of knowledge
and skills embedded in state standards. (INT)

e Creates varied and differentiated opportunities for learners to develop, monitor,
and extend learning related to state standards. (INN)

e Provides leadership that engages colleagues in ongoing analysis and mapping of

curriculum to ensure alignment of state standards with content being ta&

(INN)
N

1.5 Provides instructional accommodations, modifications, and adaptatj eet the
needs of each individual learner

Definition Items /

e Identifies individual differences among learners ifijhi lassroom. (E)

e Selects and incorporates alternative curriculagdnaterfals and resources to
accommodate different levels of learner readnesSy (E)

e Modifies instructional strategies, materidls dhdesources to support and challenge
each learner. (A)

e Analyzes student assessments with agucs to identify learner needs and make
modifications accordingly (needs,a %em). (A)

e Selects and incorporates alt arricular materials, resources, and delivery
systems based on students’ dtal differences; e.g., learning styles, interests,

motivation, language capabu INT)
e C(Collaborates with colleagu8s to assess student work and identify a wide variety of

modifications in i Wnal resources and delivery methods. (INT)

e Employs an gietg @epertoire of instructional and curricular adaptations to
enhance a age learning opportunities for each learner. (INN)

e Engages/leadS\¢olleagues in the design, implementation, analysis, and refinement
of lesso%commodations and modifications that ensure success for all learners.

(

Standa 2@0 ing and Learning
The tgachdguiderstands how individuals grow, develop, and learn and provides learning
opportlgitigs that support the intellectual, social, and personal development of all students.

Standard 2a: Organization and Management of the Learning Environment

Indicators and Definition Items

2a.1 Designs a classroom organization and management system built upon sound, age-
appropriate expectations and research-based strategies for promoting positive behavior



Definition Items

Establishes and enforces rules for classroom management. (B/E)

Implements organization and management strategies in response to specific
classroom issues and/or individual learner needs. (B/E)

Provides encouragement to learners for positive behaviors. (B/E)

Clearly communicates and continually reinforces age- appropriate expectations
for behavior. (E)

Responds appropriately to disruptive behavior based on the established system

and the learners involved. (E)

Designs and implements a classroom organization and management sy%hat is

age-appropriate and responsive to class and individual needs. (A)

Uses research-based strategies to prevent or lessen disruptive ior and
OfS.

reinforce positive behavior. (A)

Encourages learner involvement in maintaining positive b(ak A)

Builds learners’ capacity to take responsibility for maj aiy‘l d monitoring
behavior of self and others. (INN)

Works with colleagues to systematize school- Wi% ation and management
to ensure positive behaviors among learners y#Rin afg outside of classrooms.
(INT)

Collects and analyzes data on the range &f 1darnef behaviors and makes
modifications to facilitate positive learning @@ ironments for all learners. (INT)
Engages colleagues in review of re -based strategies for promoting positive
behavior. (INN)

Advocates for school-wide iﬁ\@\ents in organizational and management

systems. (INN) .

2a.2 Creates a climate that promot@ess and respect

Definition Items

Establishe @. r@h individual learners. (B/E)

Acknowledg®§ and responds to incidents of unfairness and disrespect. (B/E)
Models ﬁi(tab e and respectful interactions with learners, families, and
colleaene(E)

d in multiple contexts. (A)

:Teaches skills to respond to inequity and disrespect. (INT)

Fosters learner participation in creating and maintaining a fair and respectful
school climate. (INT)

Collects and analyzes data on the range of learner behaviors and makes
modifications to facilitate positive learning environments for all learners. (INT)
Collaborates with colleagues to collect data, analyze, and modify approaches to
improvement of school climate. (INT)

Engages/leads colleagues in examining research and participating in training on
fair, equitable, and respectful education. (INN)

Works with colleagues to ensure that there are fair and respectful interactions with
learners, families/ guardians, colleagues, and administrators. (INN)
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2a.3 Creates a safe, orderly, and stimulating learning environment that engages and
motivates learners

Definition Items
e Recognizes and responds to unsafe situations as they occur. (B)
e Teaches routines and procedures within the classroom, including plans for
transitions and emergency situations. (B/E)
e Models initiative and inquiry in ways that engage and motivate learners, (E)
e Maintains a safe, secure, and orderly classroom at all times. (A) \
e Engages learners in managing, monitoring, and supporting an orderN

environment. (A)
e Provides an enriching environment that stimulates, motivat gages

learners. (A)
e Works with learners and colleagues to identify fact(;rn;@?i chool safety and

make ongoing improvements to support a positive | environment school

e Engages/leads colleagues in the design and ifgplefpentation of strategies that
promote positive, focused environments §or leatng. (INN)
e Draws upon learners’ curiosity and motivati

of content. (INN) Q
‘

Standard 2b: Using Instructional Stiat®;ngage Learners
Indicators and Definition Items 5\

2b.1 Develops challengin rds-based academic goals for each learner using knowledge
of cognitive, social, ional development

wide. (INT)
e Draws upon a wide repertoire of skills to moa engage all learners. (INT)

to engage them in extended studies

Definition Items
e E ll(@é ired guidelines in standards- based instruction for establishing
learning goals. (A/E)

J ies cognitive, social and emotional needs of learners and uses them to

%n‘cify levels of readiness. (B/E)
0 efines challenging academic goals for each learner based on his/her current

developmental readiness and long- range academic goals. (A)

e Ensures that all short- and long-term standards-based instructional goals are clear
and accessible to all learners and families/guardians. (INT)

e Collaborates with colleagues, family/guardians, and learners to establish
developmentally appropriate and academically challenging goals for all learners.
(INT)

e [Engages students in setting their own academic goals and communicating them to
parents, peers, and other interested parties. (INT)



e [Engages colleagues, families/guardians, and community professionals in
examining and utilizing research on cognitive, social, and emotional development.
(INN)

e Works with/leads colleagues school-wide in establishing challenging, standards-
based goals that are differentiated to meet the needs of all learners. (INN)

2b.2  Engages learners in developing and monitoring goals for their own learning and

behavior \

Definition Items
e Establishes learning and behavior goals and communicates theﬁa ers.

(B/E)

e Provides feedback on achievement of learning and behavi%. /E)

e Meets with individual learners to encourage and promote theiflp€Sponsibility in
meeting goals. (B/E)

e Provides guided experiences using rubrics and otligr t hat enable learners to
self-assess their learning and behavior. (E) N

e Teaches learners skills that enable them to e% evidence of learning. (E)

e Provides opportunities for learners to defhonjstraeeand reflect on academic and

behavioral progress. (A)
e C(Creates instructional activities that ¢ e learners to set and monitor academic

and behavioral goals. (A)

e Regularly assesses the exten @h students are increasing their ability to
assume responsibility for t '&n earning and behavior. (INT)

e Engages each learner in‘@esponsibility for setting academic and behavior
goals and monitoring hi§hds progress toward achievement of both short- and
long-term goals. (

e Teaches lea communicate their progress to family/guardians and
others. (IN

e Assists cglleagyes in recognizing and using the positive impact of learners’

involve% in assessing and planning their own progress. (INT)

o Igte arners’ self-assessment and reflection into learning activities and
ults with colleagues. (INN)

o rts and assists colleagues in implementing learner goal-setting and self-

0 a%sessment strategies. (INN)

2b.3 Designs coherent lessons that integrate a variety of appropriate and effective
instructional strategies

Definition Items
e Teaches lessons provided in available curriculum resources. (B/E)
e Designs lessons that follow a logical sequence and provides learners with clearly
defined outcomes and learning tasks. (E)




Selects instructional strategies that support content understanding and meet the
needs of individual learners. (E)

Applies a variety of research-based instructional strategies that are appropriately
matched to content being taught and to learners. (A)

Works with colleagues to analyze the impact of lesson design on learner
achievement across groups and contexts and to modify instruction based on
results. (INT)

Supports and assists colleagues in integrating research-based instructional
strategies through modeling and coaching. (INT)

Leads curriculum design teams in developing coherent and comprehenstts
and lessons that are responsive to the needs of diverse learners. (IN

e Initiates action research efforts with colleagues to identify, selg d dify
instructional strategies and resources that ensure success foLga@ « er (INN)
2b.4. Creates learning activities that optimize each individual’s g d achievement
within a supportive environment \

Definition

Items
Creates learning activities using availablg t Qresources and curriculum
guides. (B/E)
Selects instructional strategies that r t hlgh expectations and are responsive to
the characteristics of sub-group rnérs. (E)
Formulates and uses questio Qage students in higher order thinking and
content mastery, and foster nteractions. (E)
Paces and adjusts instrut ensure continual engagement of all learners. (A)
Communicates high ctations for each learner and differentiates instructional
practices to move rner forward in his/her growth and development. (A)
Encourages e@s learners to formulate questions to guide their learning.
(A)
Presents concOts and principles at different levels of complexity to optimize
growth %amers at varied levels of development. (A)

g leagues in the design of differentiated learning activities to optimize

er’s growth and achievement. (INT)
s with/leads colleagues in the formulation of essential questions that cross
d1sc1p11nes enabling learners to integrate knowledge from different sources

and make meaningful connections. (INT)
Works with/leads colleagues in designing responsive, differentiated instructional
activities based on analysis of student work and/or performances. (INN)
Advocates for curricular and instructional adaptations and resources that address
the needs of individual and diverse learners school-wide. (INN)

Leads colleagues in professional learning activities that will improve instruction.
(INN)



Standard 2c:

Indicators and

Assessment of Learning

Definition Items

2c.1. Uses formative assessments to provide specific and timely feedback which will assist
learners in meeting learning targets and to adjust instruction.

Definition Items

Implements required district and school assessments to monitor progress toward
achievement of content standards. (B/E)

Shares assessment results with learners following required timeline§zn(B/E
Recognizes confusion and/or lack of understanding among lea %eteaches.
(BIE) Q
Selects/develops and implements informal assessments aligned to“#structional
objectives to monitor student progress toward achievement of| ing goals. (A)
Teaches students how to use assessment results to m ustments and meet

instruction. (A)

Collects and uses data to inform and modif
learners. (INT)

learning targets. (A)
Uses formal and informal assessment results 60 planning and delivery of

and long-range plans for all

Collaborates with colleagues and le s to'develop and implement a variety of
ongoing assessments and to refin ods of providing feedback to learners and
families/guardians. (INT)

Demonstrates use of feedb assessments to assist in meeting learning
targets. (INN) ¢

Models use of a reperto \ ormative assessment tools designed to guide

teaching and learnj N)
Works with/ @)1 and district personnel in designing formative assessment
practices. (

2c.2. Usessu m@&sessments to measure learner attainment of specified learning

targets.

Administers required school, district, and state summative assessments. (B/E)
Selects/develops and implements sound summative assessments that are aligned
with content standards, goals, and benchmarks and with instructional methods as
the basis for grade and learner progress decisions. (E)

Uses a variety of assessment methods and instruments, including online and
computer adaptive assessments where appropriate. (A)

Varies assessment methods in accordance with individual needs of and
differences in learners. (A)

Develops and implements a systematic, coherent assessment plan for each unit of
instruction. (A)



Participates in collegial grade level/content team reviews of summative data.
(INT)

Analyzes assessment results for all learners to inform improvements in design of
summative assessments. (INT)

Works with colleagues to develop and refine common summative assessment
options. (INT)

Participates in/leads collaborative efforts to create, calibrate, and evaluate
summative assessments. (INN)

2c.3 Maintains evidence and records of learning performance to communicatwg%s

Definition Items

2c.4.

technologies. (B/E)
Analyzes evidence of student learning and constructmw student learning
1

Collects and records required documentation of student leawg\g available

that accurately represent performance. (E)
Shares/discusses assessment results with learners
that clearly indicate strengths and weakness%;ijs. )

Uses a variety of methods to collect evid, dent learning and maintain
records. (A)

Demonstrates learner attainment of sEiciﬁe earning targets/objectives resulting

lies/guardians in ways

from his/her instruction using pre-/pbst-agsessment methods. (A)

Uses technologies available o r@n

(A) \

Communicates learner pro early and in a timely manner to learners,
families/guardians, and N ersonnel and solicits their input on a regular
basis. (A) 4

Provides learners @amilies/ guardians with current evidence, examples of
student lea nésptogress. (INT)

Convenes fangilies/guardians and school personnel to discuss data and co-develop
meanin%pla s to enhance learner success. (INT)

leads colleagues in improvement of data systems and record keeping

Wor
aE @Jse. (INN)

es'and uses disaggregated standardized assessment data to inform planning for

e use of data with a variety of audiences.

indigidual learners, sub-groups, and classes

Definition Items

Demonstrates ability to read and explain standardized test reports. (B/E)
Reviews standardized assessment data and uses them in planning. (B/E)

Utilizes disaggregated, standardized assessment data to set instructional goals for
individuals, sub-groups, and classes. (E)

Demonstrates knowledge of the measurement characteristics (validity, reliability,
bias) of the standardized assessments used in his/her classroom, gained from
review of test-related materials provided by the publisher. (A)



e Works collaboratively with colleagues to analyze standardized assessment data in
order to identify grade level and school patterns and trends among sub groups and
content areas. (INT)

e Uses available data to guide systemic changes in instruction that result in
continuous improvement in student achievement. (INT)

e Leads colleagues in analyses of test data and development of responses
(instructional improvements) at the site and district levels. (INN)

e Advocates for equitable and learner appropriate testing contexts for all students.

(INN)
N

Standard 3: Literacy
To improve student learning and achievement, teachers at all levels K-12 use %&: of
|
c

effective oral and written communications, reading, mathematics, and tech facilitate
and support direct instruction, active inquiry, collaboration, and positive ifite . Teachers
maintain current knowledge of and provide K-12 age-appropriate literacy stratg€ies that improve
learners’ pace of learning and competence in reading, writing, speal{in@y#nd [istening. Within
and across content areas and at all levels, K-12 teachers activelyfuseWatllematical concepts,
processes, and symbols to ensure that learners gain both fou oyl knowledge of math and
problem solving abilities.

Standard 3a: Oral and Written Communication (L

Indicators and Definition Items Q

.
3a.1 Demonstrates standard oral and wri @nunications and uses appropriate
communication strategies .

Definition Items A\

e Uses standar ommunications (grammar, pronunciation, sentence
structure, V, ing) that are well matched to the content or the information
being excharied and to audiences involved. (E)

e Uses sta%d ritten communications (grammar, spelling, punctuation, sentence

struc ragraphs) that are well suited to the content or information being
e and to audiences involved. (E)

attentively to others. (E)

[ ]

@ S questioning strategies to solicit specific information and clarify
understanding. (E)

Uses mode/modes of communication which ensure effective interactions and
discussions with individuals and/or groups involved. (A)

e Responds to speakers using communication strategies that fit the situation and
enhance communication, e.g., questioning, paraphrasing, extending ideas,
suggesting additional viewpoints or possibilities. (A)

e Monitors and modifies spoken and written communications using self-reflection
and feedback from others. (INT)

e Collaborates with colleagues to learn and practice effective communication skills
(listening, questioning, etc.) that will characterize interactions with learners,
families/guardians, peers, and others schoolwide. (INT)
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e Works with colleagues to ensure that all spoken and written communications from
the school to learners, families/guardians, and the community are accurate, clear,
professional, and accessible to all who need them. (INN)

e Develops learning environments in which learners learn and use communication
techniques (questioning, paraphrasing, listening, etc.) that promote inquiry,
engagement, and productive interactions. (INN)

e Works with colleagues to develop and maintain a professional learning
community in which adults engage in active inquiry and dialogue. (INN)

3a.2 Fosters and responds effectively to verbal and nonverbal communications i%
instruction and uses assistive technologies as appropriate Q

Definition Items %
e Uses assistive devises provided to individual learners and is atigfitive to expressed
needs of those learners. (B/E) ’
e Recognizes learner nonverbal expressions of und@gst , confusion, and need

and responds appropriately. (B/E)

e C(Creates a learning environment where all leanitiate appropriate verbal and
nonverbal communications to enhance ufidegstdnding, critical thinking, and
positive relationships. (A)

e Responds to learners verbally and n rbally in ways that maintain individual
and group focus and on-task behayidg, (A)

e Models and teaches effectiverap @ 1ate and verbal, nonverbal, and media-based

communication techniques & N\ )
e Works with colleagues f(\ afice communication abilities and styles schoolwide.

(INT) A

e Joins with colleagyestd™study the effects of verbal and nonverbal interactions
within and a g@ps and to design ways of improving communications.
(INN)

Standard 3b: Develop%n of Reading Skills and Accessing K-12 Literacy Resources, as

Applicable to S bj@

Indicators an ion Items

a

3b.1 UseS\nSeructional strategies appropriate to learners and content area to improve
rngrs’ skills in fluency, vocabulary, and comprehension

Definition Items

e Secks support for struggling readers to improve reading skills, fluency, etc. (B/E)

e Uses available, age-appropriate materials and instructional strategies to assist
learners in reading and curriculum comprehension within and across content
areas. (B/E)

e Provides vocabulary instruction in content areas. (E)

e Uses a variety of strategies and resources to meet the literacy needs of diverse
learners. (E)
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Monitors learner progress in literacy skills, as well as content knowledge. (A)
Engages learners in monitoring their literacy skills and their comprehension of
texts and resources, in advocating their needs, and in celebrating their progress.
(INT)

Works with colleagues to design age-appropriate activities and strategies that
make content more accessible and improve learners’ literacy skills. (INT)
Collaborates with grade level and/or content area teams to seek out innovative
techniques that improve learners’ literacy skills across content areas. (INN)
Participates with colleagues in literacy-related action research and acts Ksults.

(INN)
N

3b.2 Integrates narrative and expository reading strategies across the cu % to ensure
e

learner access to content area resources and to motivate learners
independently use reading

nd
/7

Definition Items

Standard 3c:

Models age- appropriate strategies for reading ative and expository text in
his/her discipline and across disciplines.
Teaches and reinforces reading strategies w content area instruction to ensure

that each learner has access to the ¢ ulum. (A)
Encourages learners to read wid helps them seek out resources matched to

Communicates the value of literacy skills acr' mciplines. (E)

their interests and abilities. (
Integrates literacy instructigertiiQughout curriculum based on understanding of
learner skill levels and ﬁ@]emands of narrative and expository resources.

(INT)

Provides a broad T arrative and expository resources related to the content
area to foste tidtign and support learners’ self-directed learning. (INT)
Collaborat lleagues to design and refine lessons that integrate literacy

instructi(){in ontent instruction. (INN)

ent and Application of Mathematical Knowledge and Skills as

Applicabl% t Areas
Indicators efinition Items

3c.1 Teaches problem solving which requires mathematical skills within and across subject
areas using a variety of strategies to verify and interpret results, and draw conclusions

Definition Items

Encourages learners to approach mathematical problem solving in various ways.
(B/E)

Models age appropriate mathematical problem solving using a variety of
strategies appropriate to content taught. (E)
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Guides learners to identify mathematical information that contributes to
interpretations of data and conclusions and teaches methods to test results. (E)
Plans and implements mathematically based instructional activities to enhance
content instruction and to ensure that learners develop abilities to be complex
problem-solvers across disciplines. (A)

Teaches learners to think critically about mathematical information in order to
identify problematic issues, interpret data accurately, and pose solutions. (A)
Collaborates with mathematics teachers and those in other disciplines to design
engaging problem-solving experiences across the curriculum. (INT)

Plans, implements, and scaffolds challenging mathematical problem- S(Ng
experiences for all learners appropriate to the content. (INT) N
Develops learning environments that foster student collaboratigffig problem
solving. (INN) Q

Models for and coaches colleagues in the use of mathematieal jpr

across disciplines. (INN) .

Works with colleagues to develop and sustains learnironments that value
analytical thinking and improve the learners’ abil arifculate content-related

issues mathematically, when appropriate. (I %

em solving

3c.2 Communicates mathematical concepts, processes,%ymbols within the content taught

Definition Items

Stangdar

Utilizes available resources to c@_\nicate mathematical concepts, processes,

and symbols embedded in & nt taught. (B/E)
Uses mathematical proc‘ d symbols throughout instruction, as appropriate

to the content. (E)

Teaches mathemat abulary and concepts applicable within and across
content area )
Develops 1 ency in the application of mathematical concepts, processes,

and symbols. §NT)

Works \Qcolleagues across grade levels and content areas to design and

iapl t¥nstructional activities that integrate mathematical concepts, processes,
ols consistently and in meaningful ways. (INN)

tilizes Technology

Indicators and Definition Items

3d.1 Identifies and integrates available emerging technology into the teaching of all content

areas

Definition Items

Uses available technological resources to support instruction. (B/E)
Integrates technological resources into standards-based unit and lesson planning.

(E)
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Integrates multiple technological resources into instruction. (A)

Plans and uses technology to address individual learner differences and needs. (A)
Uses technological tools such as spreadsheets, webpage, digital video, Internet,
and e-mail for instruction, assessment, management, reporting, and communicates
with parents/guardians. (A)

Involves learners in the evaluation of technological resources and
data/information generated from/by them. (INT)

Works with colleagues to expand knowledge and use of hardware and software
resources to better meet the needs of all learners. (INT)

Collaborates with colleagues to evaluate, adapt, design, and integrate \
technological resources into instructional activities. (INN)

Embeds technology into all curriculum to enhance and expand in
opportunities for all learners. (INN) @

3d.2. Facilitates learners’ individual and collaborative use of te«@ﬁy and evaluates their

technological proficiency. \

Definition

0®ectively. (INN)

Items
Provides learners with available hardwai a gware to support content-
learning, completion of assignments, and/orfp#lictice of basic skills. (B/E)
Teaches procedures and routines th vide practice in using technology for
academic purposes. (E)
Assesses learners’ abilities iff @of technology and differentiates use
accordingly. (E) \
Engages individuals an in learning experiences requiring the use of
technology. (A)
Works to improve abilities to use technology in independent work and
collaborativ \@ling systematic assessments as the basis. (A)
Works wit es to develop a learning environment that increases learners’
technological $kills. (INT)
EngagesNgarners in self-assessment of proficiency using a variety of tools and
S0 NT)
ith colleagues to design and refine instructional activities that develop
s’ skills in locating, selecting, evaluating, and using electronic resources

Standard 4: Diversity

To improve the learning of all students, teachers differentiate instruction in ways that
exhibit a deep understanding of how cultural, ethnic, and social background; second
language learning; special needs; exceptionalities; and learning styles affect student
motivation, cognitive processing and academic performance.

Standard 4a. Cultural, Ethnic, and Social Diversity
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Indicators and Definition Items

4a.1. Develops culturally responsive curriculum and instruction in response to differences in
individual experiences, cultural, ethnic, gender, and linguistic diversity, and
socioeconomic status.

Definition

Items

4a.2.

Identifies differences in cultures, gender, linguistic background, and
socioeconomic status among learners and their families/guardians and plans units
and lessons that demonstrate positive regard for them. (E)

Incorporates into the learning environment resources (readings, visulals, oth®r)
that reflect learner diversity. (E) N
Makes curriculum and content standards meaningful to dive rs by
designing differentiated instructional activities that connecf tofandw€flect
learners’ culture and background. (A)
Includes lessons that teach the contributions of peop erse cultures and
backgrounds to the content area. (A)

Invites learners to contribute resources that reflect ctlture and the aspects of
diversity to augment the curriculum. (A)

Engages diverse learners in lessons that favg r8e#ance to their lives and that
develop their insight into their background riences. (INT)

Shares curriculum units and lesson dg8igns that improve engagement and
achievement of diverse learners. ]
Models for, and coaches colle @ expanding culturally responsive curriculum
and instruction in the schog diStrict. (INN)

Helps learners and collé: ilize the assets each brings the learning
community from their b ound and experiences. (INN)

s available guidelines for periodic communications with

ilies/guardians. (B/E)
Identifies differences in verbal and nonverbal behavior patterns among learner
groups and their families/guardians and adjusts his/her communication (language
selection, types of questions, nonverbal behaviors) to create positive interactions.
(E)
Identifies participation styles and patterns among learner groups and varies
instructional methods and activities to accommodate differences, when needed.
(E)
Seeks greater knowledge and understanding of communication patterns among
learner groups in the school through a variety of means (conversations with
colleagues, families/guardians, community visits, print and non-print resources,
etc.). (A)
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Designs instruction to ensure that all learners have equitable opportunities to
participate and feel safe in doing so. (A)

Continually works to refine communication skills needed to reach and teach
diverse learners. (INT)

Uses an extensive repertoire of strategies and technologies to ensure engagement
and participation of all learners. (INT)

Works with colleagues to engage and involve all learners and families/guardians
in the school community. (INN)

Teaches learners how to take responsibility for maintaining a learning
environment in which all learners can participate and feel safe in doingNN N)

4a.3. Demonstrates and applies in his/her own practice an understandi %v cultural
biases can affect teaching and learning.

Definition Items

Standar
diver

sts for others N/A)

personal biases that may result. (E)

Identifies areas of strength, need, and gr.

families/guardians. (E)

Seeks increased understanding of di@cu tures and backgrounds through print
n

and non-print resources, worksh ersations with persons different from
self, etc. (A) . Q

Implements instructional st at avoid use of bias, stereotypes, and
generalizations and that" @urrent understanding of own biases. (A)
Structures classroom Xlnlties for individual learners and groups to surface

Identifies differences between own backgrou ﬁ t of learners and potential

rking with diverse learners and

perceptions of pe d cultural biases based on experience and other
evidence in m and school. (INT)
Collaborat leagues to overcome potential instructional bias through a

variety of stratggies (e.g., flexible grouping, differentiation, broadening
curricul perspectlves alternative assessments). (INT)
or@t leads colleagues in influencing school culture on issues of race,
ender, linguistic background and socioeconomic status). (INN)

nguage Diversity (Applies to schools and classrooms where language

Enables learners to accelerate language acquisition by utilizing their native language
and background.

Definition

Items

Works with colleagues and community to provide language support services to
learners, as available. (B/E)
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Provides opportunities for second language learners to use their native language
to enhance understanding of concepts and skills. (E)

Connects curriculum content and instruction to native languages to support
transfer of learning, when possible. (E)

Promotes native language as an asset and resource in learning. (E)

Helps learners understand connections between native language structures and
vocabulary and English structures and vocabulary during instruction. (A)
Collaborates with colleagues to provide systematic support for second language
learners, including use of native language, school wide. (INT)

Builds second language learners’ capacity to reference and use their lingtligtic
background to accelerate learning. (INT)

Works with colleagues to build greater school wide understands f the role

linguistic background plays in the learning process. (INN)
Advocates for school wide outreach to second language fa%uardians. (INN)

Q.
4b.2. Guides second language acquisition and utilizes EnglisihLa ge Development
(ELD) strategies to support learning.

Definition

Items Q

Uses available program materials for secon: guage instruction. (B/E)

Adapts program materials to langua oficiency levels of second language
learners. (E)

Uses visuals and modeling t& L@nt auditory directions and information. (A)
Uses a variety of ELD stra ie\{o make program materials more accessible to
students at all language %cy levels. (A)

Establishes routines @mers to ensure their use of visuals and other language

resources which wa e them to fully participate in whole class, small groups,

and individ 0 NT)
Works wit es to organize and implement available second language

resourcesicu lum materials so that second language learners throughout the
school a%egularly provided instruction that meets their language needs. (INT)
or it colleagues to ensure that all second language learners are making
te progress in mastery of curriculum. (INN)

%ates between learner difficulties related to cognitive or skill development and

4b.3®

related to language learning.

Definition Items

Identifies learners with learning difficulties and uses available materials to reteach
skills and concepts. (B/E)

Reviews and sorts learner errors by type; i.e., typical errors and language-based
errors. (E)

Plans and delivers lessons that incorporate language supports based on
assessments of language assessment and learner language-based errors. (A)
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e Provides cognitive and/or linguistic scaffolds for learners during instruction. (A)
e Identifies learner misunderstandings during instruction and uses questions and
other methods to cause learners to explain their logic and identify cause(s) of
misunderstandings. (INT)
e Collaborates with colleagues in analyzing student work for both academic and
language problems. (INT)
e Models for and coaches colleagues in approaches to differentiated instruction
that facilitate both cognitive and linguistic development. (INN)

Standard 4c: Special Needs \\
Indicators and Definition Items Q

4c.1. Recognizes characteristics of exceptionality in learning, includi? ical and mental
disabilities, social and emotional disorders, dyslexia, atten déficit disorder, and
giftedness; assists in their identification, and provides ~ dte interventions

needed. (B/E)
e Recognizes characteristics of excepti edrners and follows school procedures
for referral for assessment in a tigi%\ner. (E)

Definition Items
e Implements [EPs, 504 plans, BBST, and% s with support of other staff, as
11

e Anticipates needs and adjusts le ased on learner exceptionalities and needs.

(A) N
e Encourages learners to f %heir needs for accommodations and modifications
(10g).

before and during inst INT)
e Actively promote success, drawing upon the referral process and
available copmgu esources. (INT)
e (Continual expand knowledge of accommodations and interventions

that will enstge achievement of exceptional learners. (INT)
e Advocales within the school district, and broader community to ensure that all
10 xceptional learners have access to appropriate learning opportunities

giig rces. (INN)

) % s with/leads colleagues in identifying and accommodating exceptionality
Qnong students. (INN)

4c.2. Develops and maintains inclusive learning environments that address the needs of
exceptional learners

Definition [tems
e Incorporates into lessons and units instructional activities that provide options for
exceptional learners. (E)
e Provides modeling and visuals that augment auditory directions and information,
addressing the needs of all exceptional learners. (E)
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e Provides higher order thinking activities adapted to the academic and social needs
of exceptional learners. (A)

¢ Employs a variety of visual and other supports in learning activities that ensure
high levels of success for exceptional learners. (INT)

e Employs a variety of differentiated strategies and activities that develop learner
capacity for independent learning, collaboration, and whole class participation.
(INT)

e Models inclusive strategies for and discusses them with colleagues. (INN)

e Advocates for and works with colleagues to create inclusive learning
communities that are adaptive and differentiated and that demonstrate %ct
and value for exceptional learners and their contributions to the clag®¥§room
community. (INN)

Standard 4d: Learning Styles (LQ
U4

Indicators and Definition Items

4d.1  Helps students assess their own learning styles and h\qih@n identified strengths.

Definition [tems
e (Gathers information about individual learni yles (particularly perceptual

styles) and multiple intelligences in ¢t0 lan and deliver appropriate

instruction. (E)

e Engages students in assessing tl@w learning styles and in understanding their
learning strengths and thos classmates. (E)

e Provides learners with ities to explain their learning style strengths and
needs to peers, teach%% 1es/guardians. (A)

e Articulates and celghgate@the diversity of learning styles represented in the
classroom. (

e Integrates informal learning style assessments into instruction. (INT)

e Helps learnerS\internalize assessment results and choose study skills and strategies
that com@lement their learning strengths. (INT)

o 0 1th/leads colleagues in collaborative efforts to identify and/or develop

1 -assessment tools and protocols for student use. (INN)
o s with colleagues to develop regular, systematic assessments of all

udents’ learning styles and multiple intelligences. (INN)

4d.2. Designs learning experiences that engage learning styles and multiple intelligences.

Definition [tems
e Selects and delivers research-based instructional strategies and materials designed
to meet the needs of a variety of learning styles (perceptual, cognitive, social) and
multiple intelligences represented in the classroom. (E)
e Administers valid, reliable learning style assessments and uses the results to
design lessons and units of study that respond to the needs of all learners. (A)
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e Provides learners opportunities to choose learning experiences that build upon and
optimize their learning style strengths. (A)

e Teaches learners how to strengthen and/or compensate for learning style
weaknesses. (A)

e Collaborates with colleagues to design lessons and units of study that balance
and integrate all learning modalities and allow for choice. (INT)

e Models use of and advocates for research-based instructional strategies and
resources that accommodate diverse learning styles and multiple intelligences.
(INN)

e Initiate with colleagues action research which will identify the effectlvN
various instructional strategies in facilitating learning and achleve

students with diverse learning styles. (INN) Q

Standard 5: Professionalism

improvement, collaborate with colleagues to create and ado

arch-based best practices to

To increase the achievement of all students, teachers engage:’ cony uous learning and self-

achieve classroom and school improvement, and adherefto
Ethics, and Federal, state, and local laws and policies.

bama Educator Code of

Indicators and Definition Items Q

5.1. Col

Definition

2

laborates with stakeholders to %
[tems

student learning and well being.

e Communicat @nh families/guardians regarding learning goals, learner
eeds, using methods appropriate to those families, and
es as they arise. (B/E)
. Commuﬁtes ith colleagues and shares available resources. (B/E)
e Anti instructional challenges and initiatives communication with
Py %ardians. (E)
o Igter@ets with colleagues to share responsibility for meeting learners’ needs

Qough collaborative conversations and planning. (E)
0 rovides opportunities for families to actively participate in the classroom and

school. (A)

e Establishes ongoing two-way communication with families/guardians and solicits
input to enhance learners’ success. (A)

e Teams with colleagues to improve and differentiate instruction for individuals and
groups. (A)

e Develops ongoing partnerships with parents/guardians and learners and evaluates
their success. (INT)

e Leads school-home-community interactions that produce collaboration and
teaming for optimal student learning. (INT)
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Initiates and facilitates parent/guardian participation in classroom and school
decision-making. (INN)

Participates in/leads grade level, school and system efforts to strengthen
collaborations that will benefit all groups of learners. (INN)

5.2  Engages in ongoing professional learning to move practice forward.

Definition

Items

Sets individual professional goals and develops learning plans based ON
reflection and evaluation data. (B/E) %
Participates in professional development activities related to cl onmschool,
district, and state goals. (B/E) Q
Uses ideas gained from professional literature, websites, ofigarlizaténs, and
colleagues to improve teaching and learning. (E)

Engages in action research with colleagues to identif {0 professional
development needed to improve teaching and leafiinghA
Constructs short-term and long-term objectivgs (mrovement of student
achievement and implements plans for their % plishment.

Applies research findings to instruction. (|

Organizes and leads colleagues in developinggbrofessional goals targeting student
needs and achievement gains. (INN

Collaborates with other school leadeig to develop and maintain in environment of
standards-based inquiry, refl& tictice and collaborative learning focused on
improvement of teachin‘g a &nmg at the school and district levels. (INN)

N\

5.3  Participates as a professi rning community member in advancing school
improvement initiatj

Definition

Items

Shares rgources with colleagues to enhance teaching and learning. (B/E)

dent assessment data with colleagues to identify instructional
enges and helps to generate and implement solutions. (E)
s families/guardians in acquiring resources to enhance students’ learning. (E)
rks with colleagues and other stakeholders to develop and implement
choolwide initiatives that address achievement gaps and enhance teaching and
learning for all students at all levels. (A)
Facilitates inquiry-based professional learning communities school wide. (INT)
Serves as a teacher leader, guiding the professional learning community in
identifying strategies and acquiring services to ensure success for all learners.
(INT)
Leads standards-based learning activities for colleagues, parents/guardians, and
the community that will foster educational improvement initiatives. (INN)
Assumes increased leadership in advancing reform initiatives at school, district,
and state levels. (INN)
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5.4  Promotes professional ethics and integrity

Definition

Items

Adheres to the “Alabama Educator Code of Ethics”. (E)

Exhibits professional conduct ensuring student safety, maintenance of records,
and ethical use of technology and other resources. (E)

Treats confidential information about students, staff and school affairs in a

professional and ethical manner. (E)
Demonstrates respect, interest in, consideration for those with whomg he’s
N

interacts. (E/A)
Adjusts activities and schedules when necessary to accommod4te Sgher programs

and activities. (A)
Completes assigned tasks and responsibilities on time. (A)
les of others and

Schedules meetings and appointments with regard togtheseite
is punctual. (A)

Models and promotes high levels of integrity and%a ractice. (INT)
Leads colleagues in developing and maintai schbdolwide environment of
integrity and ethical practice. (INN)

5.5  Complies with local, state, and Federal re on and policies

Definition

Items
Complies with local, state, a @al requirements related to students’ and
teachers’ rights. (E) 0
Complies with laws an s regarding exceptional and at risk learners
Complies with req ts of student plans (IEPs, 504 plans, etc.). (E)
Develops and jg %’5 classroom adaptations in accordance with student plans. (E)
Works col with colleagues, administrators, support staff and district
personnel to 8gsure schoolwide compliance with local, state, and Federal
regulatiﬁand requirements. (A)
Mo , responsible, legal and ethical uses of technology and adherence to
s d@d district policies in this area. (A)

colleagues in examination of new regulations and requirements and

Qntiﬁcation of their implications for classroom teaching and learning, classroom
a

nagement, assessment, and school operations. (INT)
Engages colleagues in identifying areas of compliance that need to be
strengthened and/or modified within the school, district, and/or state. (INN)
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EDUCATEAIlabama TEACHER EVALUATION RESOURCES

AQTS: COLLABORATION

Standards/Indicators

Expected Efforts/Activities

1.0 Content Knowledge

1.1

Collaborative planning of units and lessons to immerse learners in the/a
discipline and promote analytical and creative thinking. (INT)

1.1 Collaboration to incorporate research findings into unit/lesson designs.
(INN)

1.2 Collaborative efforts with colleagues to identify factors inﬂuNg student
learning and act on results. (INN) [N

1.3 Collaborative planning, assessment, and revision of jetg @ curricula.
(INN)

1.4 Collaboration in use of methods and resources to pr earners’ deep
understanding of content and demonstration ledge and skills
embedded in state standards. (INN)

1.5 subsequent modification of

2.0 Teaching and

Collaborative assessment of student work’a
instructional resources and delivery .

A

Learning
2a Organization and
Management
2a.2 Collaborates with & to collect, analyze, and modify approaches to
improvement of gefto imate. (INT)
2a.2 Works with co to ensure fair, respectful interactions with
families/ guara'a colleagues, and administrators. (INN)
2a.3 Works wi ers and colleagues to identify factors effecting school safety
a %going improvements to support a positive learning environment
wid€. (INT)
2b  Instructional
Strategies
2b.1 Collaborates with colleagues, family/caregivers, and learners to establish
@ developmentally appropriate and academically challenging goals for
é learners. (INT)
2b.2 Assists colleagues in recognizing and using the positive impact of learners’
involvement in assessing and planning their own progress. (INT)
2b.2 Supports and assists colleagues in implementing learner goal-setting and
self-assessment strategies. (INN)
2b.3 Works with colleagues to analyze the impact of lesson design on learner
achievement across groups and contexts and to modify instruction based on
results. (INT)
2b.3 Supports and assists colleagues in integrating research-based instructional

strategies through modeling and coaching. (INT)




AQTS: Collaboration

Standards/Indicators

Expected Efforts/Activities

2c. Assessment

2c.1 Collaborates with colleagues and learners to develop and implement a
variety of ongoing assessments and to refine methods of providing feedback
to learners and families/caregivers. (INT)

2¢.2 Works with colleagues to develop and refine common summative assessment

options. (INT)

2c¢.3 Shares/discusses assessment results with learners and familie car’eg1 rs in
ways that accurately represent performance. )(E) N

2c.4 Collaborates with colleagues to analyze standard assess hdata tTh order to
identify grade level and school patterns and trends % eroups and
content areas. (INT)

3.0 Literacy

3a. Oral and Written
Communication

3a.l Collaborates with colleagues to leart ce effective communication
skills (listening, questioning, et at\yill characterize interactions with
learners, families/caregivers, pe% others schoolwide. (INT)
3a.l Works with colleagues to engure thafall spoken and written communications
from the school to learnergf{famhilies/caregivers, and the community are
accurate, clear, professj d accessible to all who need them. (INN)
3a.l Works with colleag velop and maintain a professional learning
community in w ts engage in inquiry and dialogue. (INN)
3a.2 Works with c§ to enhance communication skills, abilities, and styles
sch001w1de
3a.2 J oins w gues to study the effects of verbal and nonverbal
1th1n and among groups and to design ways of improving
ions. (INN)
3b Reading/Literacy
Skills
3b.1 Works with colleagues to design age-appropriate activities and strategies that
§)| make content more accessible and improve learners’ literacy skills. (INT)
3b.1 Collaborates with grade level and/or content area teams to seek out
innovative techniques that improve learners’ literacy skills across content
areas. (INN)
3b.1 Participates with colleagues in literacy-related action research and acts on
results. (INN)
3b.2 Collaborates with colleagues to design and refine lessons that integrate
literacy instruction into content instruction. (INN)
3c  Mathematical
Knowledge & Skills
3c.1 Collaborates with mathematics teachers and those in other disciplines to
design engaging problem-solving experiences across the curriculum. (INT)
3c.1 Works with colleagues to develop and sustain learning environments that

value analytical thinking and improve learners’ ability to articulate content —
related issues mathematically, when appropriate. (INN)




AQTS: Collaboration

Standards/Indicators

Expected Efforts/Activities

3c.2

Works with colleagues across grade levels and content areas to design and
implement instructional activities that integrate mathematical concepts,
processes, and symbols consistently and in meaningful ways. (INN)

3d  Technology

3d.1 Collaborates with colleagues to evaluate, adapt, design, and integrate
technological resources into instructional activities. (INN)

3d.2 Works with colleagues to design and refine instructional acti ities th
develop learners’ skills in locating, relating, evaluating, and Nﬂectronic
resources effectively. (INN) B

3d.2 Works with colleagues to develop a learning enviropemg %\ increases
learners’ technological skills. (INT)

4.0 Diversity

4a. Cultural, Ethnic,
Social Diversity

4a.2

4a.3

Works with colleagues to engage andinvolvall learners and
families/caregivers in the school co ity. )
Collaborates with colleagues to C otential instructional bias through

a variety of strategies (e.g., ﬂex%uping, differentiation, broadening

4b Language Diversity

4b.1

curriculum perspectives alterpative @sessments). (INT)
Works with colleague émunity to provide language support services

to learners, as avai

4b.1 Collaborates wit ues to provide systematic support for second
language lea uding use of native language, schoolwide. (INT)

4b.1 Works with c@llcagues to build greater schoolwide understanding of the role
linguisti ound plays in the learning process. (INN)

4b.2 We olleagues to organize and implement available second language
@ urriculum materials so that second language learners throughout
tischool are regularly provided instruction that meets their language needs.
(IN

4b.2 Works with colleagues to ensure that all second language learners are

#| making appropriate progress in mastery of curriculum. (INN)
4b.3 Collaborates with colleagues in analyzing student work for both academic
O\ and language problems. (INT)
4c Sp ee
4c.2 Advocates for and works with colleagues to create inclusive learning

communities that are adaptive and differentiated and demonstrate respect and
value for exceptional learners and their contributions to the classroom
community. (INN)

4d Learning Styles

4d.1

Works with colleagues to develop regular, systematic assessments of all
students’ learning styles and multiple intelligences. (INN)

4d.2

Collaborates with colleagues to design lessons and units of study that
balance and integrate all learning modalities and allow for choice. (INT)




AQTS: Collaboration

Standards/Indicators

Expected Efforts/Activities

5.0 Professionalism

5.1

Teams with colleagues to improve and differentiate instruction for individuals
and groups. (A)

5.1 Participates in/leads grade level, school and system efforts to strengthen
collaborations that will benefit all groups of learners. (INN)

5.2 Engage in action research with colleagues to identify areas of profesgignal
development needed to improve teaching and learning. (A)

5.2 Collaborates with other school leaders to develop and maintain N/ironment
of standards-based inquiry, reflective practice, and collaboi earfling
focused on improvement of teaching and learning at thgssgh®gl afld district
levels. (INN)

53 Shares resources with colleagues to enhance teachi rning. (B)

53 Analyzes student data with colleagues to identif uctional gaps/challenges
and helps to generate and implement solutiofis

53 Assists families/guardians in acquiring 1 ccfto enhance students’ learning.
(E)

5.3 Works with colleagues and other s % to develop and implement
schoolwide initiatives that address achfevgment gaps and enhance teaching and
learning for all students at all leyels. (

5.5

Works collaboratively with c@es, administrators, supports staff and

district personnel to ensur, ide compliance with local, state, and Federal
regulations and requlr%

4\‘5’

N\
EQ’
O



EDUCATEAIlabama TEACHER EVALUATION RESOURCES

AQTS: LEADERSHIP

Standards/Indicators

Expected Efforts/Activities

1.0 Content Knowledge

1.1

Introduces students and colleagues to current advances related to the
discipline, knowledge of which has been gained from journals, websites, and
other sources. (INN)

1.2 Engages colleagues and students in formulation of questions gnd Teath g
activities that draw upon and respond to learners’ varied exp&es,
knowledge, and interests. (INT)

1.2 Works with/leads colleagues to identify factors infl 1 ent learning
and acts on those results. (INN)

1.4 Provides leadership that engages colleagues in_ongoi alysis and
mapping of curriculum to ensure alignment standards with content
being taught. (INN)

1.5 Engages/leads colleagues in the designy entation, analysis, and

refinement of lesson accommodatiof %- odifications that ensure success

2.0 Teaching and
Learning

2a Organization and
Management of
Learning
Environment

for all learners. (INN)

* \
é in review of research-based strategies for promoting

2a.1
r. (INN)
2a.1 r school-wide improvement in organizational and management
N)
2a.2 ages/leads colleagues in examining research and participating in training
ir, equitable, and respectful education. (INN)

2a.3 Engages/leads colleagues in the design and implementation of strategies that
promote positive, focused environments for learning. (INN)

2b  Using Instr,

Strategi ge
Le

2b.1 Engages colleagues, families/guardians and community professionals in
examining and studying research on cognitive, social, and emotional
development. (INN)

2b.1 Works with/leads colleagues school-wide in establishing challenging
standards-based goals that are differentiated to meet the needs of all learners.
(INN)

2b.3 Leads curriculum design teams in developing coherent and comprehensive
units and lessons that are responsive to the needs of diverse learners. (INN)

2b.3 Initiates action research efforts with colleagues to identify, select, and

modify instructional strategies and resources that ensure success for each
learner. (INN)




AQTS: Leadership

Standards/Indicators

Expected Efforts/Activities

2b.4 Engages colleagues in the design of differentiated learning activities to
optimize each learner’s growth and achievement. (INT)

2b.4 Works with/leads colleagues in the formulation of essential questions that
cross the disciplines, enabling learners to integrate knowledge from different
sources and make meaningful connections. (INT)

2b.4 Works with/leads colleagues in designing responsive, differentiat
instructional activities based on analysis of student work and/@r per ance.
(INN) \

2b.4 Advocates for curricular and instructional adaptations a
address the needs of individual and diverse learners

2b.4 Leads colleagues in professional learning activities

(INN)

2c. Assessment of

Learning

2c.1 Works with/leads school and district in designing formative
assessment practices. (INN)

2c.2 Participates in/leads collaborati create, calibrate, and evaluate
summative assessments. (INN)

2c.3 Convenes families/guardiang, and s@iool personnel to discuss data and co-
develop meaningful plansnce learner success. (INT)

2c.3 Works with/leads coll i1 improvement of data systems and record
keeping and their i

2c.4 Leads colleaguesg yses of test data and development of responses
(instructional 1 ents) at the site and district levels. (INN)

2c.4 Advocates fo jtable and learner appropriate testing contexts for all

4.0 Diversity

4a. Cultural, Ethnic, and
Social Diversity

4a.1
) )

odels for and coaches colleagues in expanding culturally responsive
curriculum and instruction in the school and district. (INN)

Works with/leads colleagues in influencing school culture on issues of race,
culture, gender, linguistic background and socioeconomic status (INN)

Advocates for school-wide outreach to second language families/guardians.
(INN)

4a.3

4b La @rsity
4b.1 6

4b.3

Models for and coaches colleagues in approaches to differentiated instruction
that facilitate both cognitive and linguistic development. (INN)

4c  Social Needs

4c.1

Advocates within the school district and broader community to ensure that
all groups of exceptional learners have access to appropriate learning
opportunities and resources. (INN)

4c.1

Works with/leads colleagues in identifying and accommodating
exceptionality among students. (INN)




AQTS: Leadership

Standards/Indicators

Expected Efforts/Activities

4c.2

Advocates for and works with colleagues to create inclusive learning
communities that are adaptive and differentiated and that demonstrate
respect and value for exceptional learners and their contributions to the
classroom community. (INN)

4d  Learning Styles

4d.1

Works with/leads colleagues in collaborative efforts to identify ariéior

develop valid self-assessment tools and protocols for student gise. (INQ)])
Ngies and
le

4d.2 Models use of and advocates for research-based instructional
resources that accommodate diverse learning styles and
intelligences. (INN)

4d.2 Initiates with colleagues action research which will

of various instructional strategies in facilitatin leaI}'n d achievement of
students with diverse learning styles. (INN)

5.0 Professionalism

5.1

at produce collaboration and

Leads school-home-community interagtions
training for optimal student learnin

5.1 Initiates and facilitates parent/g icipation in classroom and school
decision-making. (INN) %

5.1 Participates in/leads grade leyel, scl¥§ol, and system efforts to strengthen
collaborations that will be@l groups of learners. (INN)

5.2 Organizes and leads colf®agiigs in developing professional goals targeting
student needs and dahi gent gains. (INN)

53 Facilitates inqui d professional learning communities school-wide
(INT)

53 Serves as a tedch® leader, guiding the professional learning community in
identifyjag egies and acquiring services to ensure success for all
leagger ¢ )

53 @ taffdards-based learning activities for colleagues, parents/guardians,

{ the community that will foster educational improvement initiatives.
(INI®)
53 Assumes increased leadership in advancing reform initiatives at school,
#| district, and state levels. (INN)

54 Leads colleagues in developing and maintaining a school-wide environment
of integrity and ethical practices. (INN)

5.5 \ Enlists colleagues in examination of new regulations and requirements and
identification of their implications for classroom teaching and learning,
classroom management, assessment, and school operations. (INT)

5.5 Engages colleagues in identifying areas of compliance that need to be

strengthened and/or modified within the school, district, and/or state. (INN)




EDUCATEAIlabama TEACHER EVALUATION RESOURCES

AQTS: INDIVIDUALIZATION

Standards/Indicators

Expected Efforts/Activities

1.0Content Knowledge

1.4

Enables all learners to meet state content standards trough differentiated
planning for individual differences. (A)

1.5 Identifies individual differences among learners in his/her classrofw. (E)

1.5 Selects and incorporates alternative curricular materials and oUrceRgo
accommodate different levels of learner readiness. (E) N

L.5 Modifies instructional strategies, materials, and resourc upport and
challenge each learner. (A)

1.5 Selects and incorporates alternative curricular mateftaldy resources, and
delivery systems based on students’ individual diffeggn@gf; e.g., learning
styles, interests, motivation, language capabil T)

1.5 curricular adaptations to

Employs an extensive repertoire of instrugio
each learner. (INN)

2.0Teaching and Learning

2a.Organization and

enhance and advance learning oppogit S

Management
2a.1 Designs and implements clagsroomWrganization and management system
that is age-appropriate andifespansive to class and individual needs. (A)
2a.2 Establishes rapport withffgddual learners. (B/E)

2b.Using Instructional
Strategies to Engage
Learners

2b.1 Identifies coghitiWe, social, and emotional needs of learners and uses them to
identify Jayel¥df readiness. (B/E)
2b.1 Defigesehalienging academic goals for each learner based on his/her current
pnicntal readiness and long-range academic goals. (A)
2b.2 ets with individual learners to encourage and promote their responsibility
in m€eting goals. (B/E)
2b.2 ngages each learner in taking responsibility for setting academic and
@ behavior goals and monitoring his/her progress toward their achievement.
é (INT)
2b.4 Communicates high expectations for each learner and differentiates
Q instructional practice to move each learner forward in his/her growth and
development. (A)
2b.4 Presents concepts and principles at different levels of complexity to optimize

growth of learners at varied levels of development. (A)

2c. Assessment of

Learning
2¢c.2 Varies assessment methods in accordance with individual needs of and
differences in learners. (A)
2c.4 Utilizes disaggregated, standardized assessment data to set instructional

goals for individuals, sub-groups, and classes. (E)




AQTS: Individualization

3.0 Literacy

3a. Oral and Written
Communication

3a.1

Uses modes of communication which ensure effective interactions and
discussions with individuals and/or groups involved. (A)

3a.2 Uses assistive devices provided to individual learners and is attentive to
expressed needs of those learners. (/E)

3b. Literacy N

3b.1 Uses a variety of strategies and resources to meet the lit % of
diverse learners. (E) %

3b.2 Encourages learners to read widely and helps them Seek out resources
matched to their interests and abilities. (A)

3b.2 Integrates literacy instruction throughout cu My based on understanding

of learner skill levels and literacy demanN ive and expository

resources. (INT)

3d. Technology

3d.1 Plans and uses technology to a dual differences and needs. (A)

3d.2 Assesses learners’ abilities in the u technology and differentiates use
accordingly. (E)

3d.2 Engages individuals and ggup$\in learning experiences requiring the use of

technology. (A) 6
9

2
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‘f/ﬁ EDUCATEAlabama

Alabama Professional Learning Collaborative
Creating a Collaborative Culture for Alabamd's Educators

EDUCATEAIlabama Collaborative Teacher Evaluation Continua

Standard 1: Content Knowledge

Emerging

Applying

Innovating

1.1 Deep knowledge of
subject-matter

« Uses knowledge of subject matter to
design rigorous units and lessons.

» Teaches appropriate to age and
developmental levels.

* Incorporates a range of text-based and
additional resources (print, non-print,
technology based) to motivate and
academically challenge all learners.

themes, multiple
interrelatio
well as fac
* Works with coll s to plan units and
lesge hafrv 0 immerse learners
e discipline and to think
ana and creatively about the

» Uses comprehensive knowledge of
subject matter and student development
to ensure that all learners understand
related facts and concepts within and
across content areas.

 Introduces students and colleagues to
current advances related to the
discipline, knowledge of which has been
gained from journals, websites, and
other sources.

* Collaborates with colleagues to
incorporate research findings into unit
and lesson designs.

1.2 Activates learners’
prior knowledge,
experience, and
interests and uses
this information

» Uses students’ prior knowledge to
introduce lessons, connect learners to

key concepts, and deepen understanding.

» Uses students’ interests and experiences
when introducing content

* Plans and delivers lessons that acces|
student knowledge throu,

« Identif ies learner misco
concerning content
activities to d.vel
understandin s

« Uses multiple methods to continually
gain new information about students
upon which to develop content and
instruction and meet learning goals for
all learners.

« Engages colleagues and students in
formulation of questions and learning
activities that draw upon and respond to
learners’ varied experiences, knowledge,
and interests.

» Contextualizes and deepens students’
understanding of content knowledge.

* Works with/leads colleagues to identify
factors influencing student learning and
acts on those results.

1.3 Connects
curriculum to
other content
areas and real-life
settings to
promote retention
and relevance

» Uses questions and other strategies to
help learners connect content to previ
learning, other subject areas, and re;
life problem solving.

* Dem onstrates relevant connections

within and across content are r
learners, as needed.

1.4 D esigns
instructional
activities based on
state content
standards

and presents units of study
ssons that demonstrate
ectlons to key concepts and skills

om other disciplines.

» Teaches rigorous and relevant lessons
that engage students in applying key
concepts and skills across disciplines.

« Works with colleagues to integrate
academic disciplines.

+ Collaborates with colleagues to plan,
assess, and revise integrated curricula.

* Plans instructional
with Alabama’ggC o

g adjyities that integrate
tandards.

knowledge and skills being taught.

» Uses multiple resources, including
textbooks, to develop plans (units,
lesson) that are aligned with content
standards.

» Enables all learners to meet state content
standards through differentiated
planning for individual differences.

» Collaborates with colleagues in using a
wide range of methods and resources to
promote learners’ deep understanding of
content and demonstration of knowledge
and skills embedded in state standards.

» Creates varied and differentiated
opportunities for learners to develop,
monitor, and extend learning related to
state standards.

* Provides leadership that engages
colleagues in ongoing analysis and
mapping of curriculum to ensure
alignment of state standards with
content being taught.




J/ﬁ EDUCATEAlabama

Alabama Professional Learning Collaborative

Creating a Collaborative Culture for Alabamd's Educators

EDUCATEAIlabama Collaborative Teacher Evaluation Continuum

Standard 1: Content Knowledge \
Emerging Applying Integrati Innovating

1.5 Pr ovides « Identifies individual differences among * Modifies instructional strategies, es alterfative » Employs an extensive repertoire of

instructional learners in his/her classroom. materials and resources to support and i i Qurces, and instructional and curricular adaptations
accommodations, « Selects and incorporates alternative challenge each learner. students’ to enhange_ and advance learning
modifications. and curricular materials and resources to * Analyzes student assessments with SN, learning opportunities for each learner.

. ’ accommodate different levels of learner colleagues to identify learner needs and atlon language + Engages/leads colleagues in the design,
adaptations to meet . g ; . X )

readiness. make modifications accordingly (needs implementation, analysis, and
the needs of each assessment). s with colleagues to assess refinement of lesson accommodations
individual learner dik and identify a wide variety and modifications that ensure success
ations in instructional for all learners.
eSQurces and delivery methods.

Standard 2: Teaching and Learning
Standard 2a: Organization and Management of the Learning Environment

Emerging Applyin Integrating Innovating
2al: Designs a » Establishes and enforces rules for » Designs/implementgganglaS§goom * Works with colleagues to systematize * Builds learners’ capacity to take
classroom classroom management. organization gnd nfinag&eilt system school- wide organization and responsibility for maintaining and
g g LS Y g P g
organization and « Implements organization and that is age- app e apd responsive to management to ensure positive monitoring behavior of self /others.
management system management strategies in response to class and L eeds behgwors among learners within and « Engages colleagues in review of
built upon sound specific classroom issues and/or . Uses r d strategies to outside of classrooms. research-based strategies for promoting
p ’ individual learner needs. prever 1srupt1ve behavior « Collects and analyzes data on the range positive behavior.

age-appropriate . i .
ge-approp « Provides encouragement to learners for 0rC 0s1t1ve behavior. of learner behaviors and makes  Advocates for school-wide

expectations and positive behaviors. s learner involvement in modifications to facilitate positive improvements in organizational and

research-based « Clearly communicates and continual ammg positive behaviors. learning environments for all learners. management systems.

strategies for reinforces age- appropriate expect:
promoting positive for behavior.
behavior « Responds appropriately to disruptive

behavior based on the establi
system/learners involved.

2a2 Creates a climate « Establishes rapport

Maintains positive relationships with all | ¢ Teaches skills to respond to inequity and | ¢« Engages/leads colleagues in examining

that promotes learners. learners. disrespect. research and participating in training on

fairness and respect | * Us to incidents | * Teaches strategies that promote fair and | « Fosters learner participation in creating fair, equitable, and respectful education.
respectful interactions among learners and maintaining a fair and respectful » Works with colleagues to ensure that

. and in multiple contexts. school climate. there are fair and respectful interactions

and respectful
earners, families, and « Collects and analyzes data on the range
of learner behaviors and makes
modifications to facilitate positive
learning environments for all learners.

with learners, families/ guardians,
colleagues, and administrators.

« Collaborates with colleagues to collect
data, analyze, and modify approaches to
improvement of school climate.
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EDUCATEAlabama

Alabama Professional Learning Collaborative

Creating a Collaborative Culture for Alabamd's Educators

EDUCATEAIlabama Collaborative Teacher Evaluation Continuum

Standard 2: Teaching and Learning
Standard 2a: Organization and Management of the Learning Environment

Emerging

Applying

Innovating

2a3 Creates a safe,
orderly, and
stimulating learning
environment that
engages and
motivates learners

* Recognizes and responds to unsafe
situations as they occur.

« Teaches routines and procedures within
the classroom, including plans for
transitions and emergency situations.

* Models initiative and inquiry in ways
that engage and motivate learners.

« Maintains a safe, secure, and orderly
classroom at all times.

» Engages learners in managing,
monitoring, and supporting an orderly
environment.

* Provides an enriching environment that
stimulates, motivates, and engages learners.

* Draws upon a wide repdggoire of skills to
motivate an g ghrners.

identify factors
andgmgke O, 1mprovements to

‘ ositive learning environment
) ae.

Standard 2: Teaching and Learning
Standard 2b: Using Instructional Strategies to Engage Learners

» Engages/leads colleagues in the design
and implementation of strategies that
promote positive, focused environments
for learning.

* Draws upon learners’ curiosity and
motivation to engage them in extended
studies of content.

Emerging

Applying

Integrating

Innovating

2bl Develops
challenging,
standards-based
academic goals for
each learner using
knowledge of
cognitive, social,
and emotional
development

+ Follows required guidelines in
standards- based instruction for
establishing academic learning goals.

« Identifies cognitive, social and
emotional needs of learners and uses
them to identify levels of readiness.

2b2 Engages learners in
developing and
monitoring goals
for their own
learning and
behavior

« Establishes learning/behavior goals an
communicates them to learne

* Provides feedback on achj of
learning and behavig gﬂ@
¢ Meets with individ a o

encourage and pro
responsibility4

« Teaches learners skills that enable them
to examine evidence of learning.

» Defines challenging acadgmiig goals for
each learner based on higfher ent

developmental readj long- range
academic goads. 0

* Ensures that all short- and long-term
standards-based instructional goals are
clear and accessible to all learners and
families/guardians.

« Collaborates with colleagues,
family/guardians, and learners to
establish developmentally appropriate
and academically challenging goals for
all learners.

« Engages students in setting their own
academic goals and communicating
them to parents, peers, and other
interested parties.

* Engages colleagues, families/guardians,
and community professionals in
examining and utilizing research on
cognitive, social, and emotional
development.

* Works with/leads colleagues school-
wide in establishing challenging,
standards-based goals that are
differentiated to meet the needs of all
learners.

* Provides opportunities for learners to
demonstrate and reflect on academic and
behavioral progress.

« Creates instructional activities that
enable learners to set and monitor
academic and behavioral goals.

« Regularly assesses the extent to which
students are increasing their ability to
assume responsibility for their own
learning and behavior.

* Engages each learner in taking
responsibility for setting academic and
behavior goals and monitoring his/her
progress toward achievement of both
short- and long-term goals.

» Teaches learners how to communicate
their progress to family/guardians and others.

* Assists colleagues in recognizing and
using the positive impact of learners’
involvement in assessing and planning
their own progress.

 Integrates learners’ self-assessment and
reflection into learning activities and
shares results with colleagues.

* Supports and assists colleagues in

implementing learner goal-setting and
self-assessment strategies.
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EDUCATEAlabama

Alabama Professional Learning Collaborative

Creating a Collaborative Culture for Alabamd's Educators

EDUCATEAIlabama Collaborative Teacher Evaluation Continuum

Standard 2: Teaching and Learning
Standard 2b: Using Instructional Strategies to Engage Learners

Emerging

Applying

Innovating

2b3 Designs coherent
lessons that
integrate a variety
of appropriate and
effective
instructional
strategies

« Teaches lessons provided in available
curriculum resources.

* Designs lessons that follow a logical
sequence and provides learners with
clearly defined outcomes and learning
tasks.

« Selects instructional strategies that
support content understanding and meet
the needs of individual learners.

« Applies a variety of research-based
instructional strategies that are
appropriately matched to content being
taught and to learners.

and assists colleagues in
esearch-based instructional
rough modeling and

Leads curriculum design teams in
developing coherent and comprehensive
units and lessons that are responsive to
the needs of diverse learners.

Initiates action research efforts with
colleagues to identify, select, and
modify instructional strategies and
resources that ensure success for each
leaner.

2b4. Createslearning
activities that
optimize each
individual’s growth
and achievement
within a supportive
environment

* Creates learning activities using
available teaching resources and
curriculum guides.

* Selects instructional strategies that
reflect high expectations and are
responsive to the characteristics of sub-
groups of learners.

» Formulates and uses questions to engage
students in higher order thinking and
content mastery, and foster learner
interactions.

Standard 2: Teaching and Learning
Standard 2c: Assessment of Learning

« Paces and adjusts instruction to
continual engagement of all leafgers

« Communicates high expectations fo
each learner and differenti
instructional practices tqinov&gach
learner forward in hj owth and
development’

» Encourages an arners to
formulate i guide their

learnif
* Prese N s and principles at
dififgreriflevels of complexity to

Engages colleagues in the design of
differentiated learning activities to
optimize each learner’s
growth/achievement.

» Engages colleagues in the design of
differentiated learning activities to
optimize each learner’s growth and
achievement.

» Works with/leads colleagues in the
formulation of essential questions that
cross the disciplines enabling learners to
integrate knowledge from different
sources and make meaningful
connections.

Works with/leads colleagues in
designing responsive, differentiated
instructional activities based on analysis
of student work and/or performances.

Advocates for curricular and
instructional adaptations and resources
that address the needs of individual and
diverse learners school-wide.

Leads colleagues in professional
learning activities that will improve
instruction.

im1Z8¢rowth of learners at varied
of development.

2cl. Uses formative
assessments to
provide specific and
timely feedback
which will assist
learners in meeting
learning targets and
to adjust
instruction.

Applying

Integrating

Innovating

Emergin
* Im plements requiregdis anll school
assessments to mo s toward
achievement of co dards.

s with learners

nfusion and/or lack of
ong learners and reteaches.

« Selects/develops/im plements informal
assessments aligned to instructional
objectives to monitor student progress
toward achievement of learning goals.

» Teaches students how to use assessment
results to make adjustments and meet
learning targets.

* Uses formal and informal assessment
results to inform planning and delivery
of instruction.

* Collects and uses data to inform and
modify short and long-range plans for
all learners. (INT)

* Collaborates with colleagues and
learners to develop and implement a
variety of ongoing assessments and to
refine methods of providing feedback to
learners and families/guardians

Demonstrates use of feedback from
assessments to assist in meeting learning
targets.

Models use of a repertoire of formative
assessment tools designed to guide
teaching and learning.

Works with/leads school and district
personnel in designing formative
assessment practices.
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Standard 2: Teaching and Learning
Standard 2c: Assessment of Learning

EDUCATEAlabama

Alabama Professional Learning Collaborative

Creating a Collaborative Culture for Alabamd's Educators

EDUCATEAIlabama Collaborative Teacher Evaluation Continuum

Emerging

Applying

Innovating

2¢2. Uses summative
assessments to
measure learner
attainment of
specified learning
targets

Administers required school, district,
and state summative assessments.

Selects/develops and implements sound
summative assessments that are aligned
with content standards, goals, and
benchmarks and with instructional
methods as the basis for grade and
learner progress decisions.

« Uses a variety of assessment methods
and instruments, including online and
computer adaptive assessments where
appropriate.

* Varies assessment methods in
accordance with individual needs of and
differences in learners.

* Develops and implements a systematic.
coherent assessment plan for each uni
of instruction.

2¢3. Maintains evidence
and records of

Collects and records required
documentation of student learning, using

learning available technologies.
performance to « Analyzes evidence of student learning
. and constructs records of student
communicate 1 R
earning that accurately represent
progress performance.

« Shares/discusses assessment results with
learners and families/guardians in ways
that clearly indicate strengths and
weaknesses/needs.

2c4. Analyzesand uses * Demonstrates ability to read and exp
disaggregated standardized test reports.
standardized * Reviews standardized asse; data
ni

assessment data to
inform planning for
individual learners,
sub-groups, and
classes

and uses them in pl3
Utilizes disaggregate
assessment data to
for individuals

ardized
uctional goals
S, and classes.

« Uses a variety of methods to coflect
evidence of student learning and
maintain records.

» De monstrates learner a
specified learning targe
resulting from his/#e
pre-/post-asses

[¢)

ics @gailable to maximize
ariety of audiences.

* Uses techn
use offiat

arner progress clearly
imeély manner to learners,
ardians, and school personnel
licits their input on a regular

level/conte
summative

* Analyzes assgss:
legffiCRyto @tfornt improvements in
€ % mmative assessments.
ork colleagues to develop and

T e common summative assessment
optighs.

 Participates in/leads collaborative efforts
to create, calibrate, and evaluate
summative assessments.

Provides learners and families/guardians
with current evidence, examples of
student learning and progress.

» Convenes families/guardians and school
personnel to discuss data and co-develop
meaningful plans to enhance learner
success.

* Works with/leads colleagues in
improvement of data systems and record
keeping and their use.

* Demonstrates knowledge of the
measurement characteristics (validity,
reliability, bias) of the standardized
assessments used in his/her classroom,
gained from review of test-related
materials provided by the publisher.

* Works collaboratively with colleagues
to analyze standardized assessment data
in order to identify grade level and
school patterns and trends among sub
groups and content areas.

» Uses available data to guide systemic
changes in instruction that result in
continuous improvement in student
achievement.

* Leads colleagues in analyses of test data
and development of responses
(instructional improvements) at the site
and district levels.

* Advocates for equitable and learner
appropriate testing contexts for all
students.
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Standard 3a: Oral and Written Communication

Emerging

Applying

Innovating

3al. Denonstrates
standard oral and
written
communications
and uses
appropriate
communication
strategies

« Uses standard spoken communications
(grammar, pronunciation, sentence
structure, volume, pacing) that are well
matched to the content or the
information being exchanged and to
audiences involved.

» Uses standard written communications
(grammar, spelling, punctuation,
sentence structure, paragraphs) that are
well suited to the content or information
being exchanged and to audiences
involved.

« Listens attentively to others.

¢ Uses questioning strategies to solicit
specific information and clarify
understanding.

* Uses mode/modes of communication
which ensure effective interactions and
discussions with individuals and/or
groups involved.

* Responds to speakers using
communication strategies that fit the
situation and enhance communication,
e.g., questioning, paraphrasing,
extending ideas, suggesting additiona!
viewpoints or possibilities.

¢ Monitors and mo@
written co i
reflection

angdsPmgcticgffTfe®live communication
s Sgning, questioning, etc.) that
willgharadferize interactions with

®families/guardians, peers, and
ot schoolwide.

Works with colleagues to ensure that all
spoken and written communications
from the school to learners,
families/guardians, and the community
are accurate, clear, professional, and
accessible to all who need them.

Develops learning environments in
which learners learn and use
communication techniques (questioning,
paraphrasing, listening, etc.) that
promote inquiry, engagement, and
productive interactions.

Works with colleagues to develop and
maintain a professional learning
community in which adults engage in
active inquiry and dialogue.

3a2. Fosters and responds
effectively to verbal
and nonverbal
communications
during instruction
and uses assistive
technologies as
appropriate

« Uses assistive devises provided to
individual learners and is attentive to
expressed needs of those learners.

« Recognizes learner nonverbal
expressions of understanding, confusion,
and need and responds appropriately.

Standard 3: Literacy

Standard 3b: Development of Reading Skills

and n?ve
enhan ing, critical thinking,
1onships

and p x .
« R to learners verbally and

verbatly in ways that maintain
ifidual and group focus and on-task
ior.

* Models and teaches effective and
appropriate verbal, nonverbal, and
media-based communication techniques.

» Works with colleagues to enhance
communication abilities and styles
schoolwide.

Joins with colleagues to study the effects
of verbal and nonverbal interactions
within and among groups and to design
ways of improving communications.

d Accessing K-12 Literacy Resources, as Applicable to Subject Area

Eme

Applying

Integrating

Innovating

3bl. Usesinstructional
strategies appropriate
to learners and
content area to
improve learners’
skills in fluency,
vocabulary, and
comprehension

« Seeks support for
improve reading s!

inYeading and curriculum
ithin and across content areas.

cabulary instruction in
content areas.

« Uses a variety of strategies and
resources to meet the literacy needs of
diverse learners.

* Monitors learner progress in literacy
skills, as well as content knowledge.

« Engages learners in monitoring their
literacy skills and their comprehension
of texts and resources, in advocating
their needs, and in celebrating their
progress.

* Works with colleagues to design age-
appropriate activities and strategies that
make content more accessible and
improve learners” literacy skills.

Collaborates with grade level and/or
content area teams to seek out
innovative techniques that improve
learners’ literacy skills across content
areas.

Participates with colleagues in literacy-
related action research and acts on
results.
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Standard 3b: Development of Reading Skills and Accessing K-12 Literacy Resources, as Applicable to Subject N

Emerging

Applying

Innovating

3b2. Intgrates narrative
and expository
reading strategies
across the
curriculum to
ensure learner
access to content
area resources and
to motivate learners
to widely and
independently use
reading

Communicates the value of literacy
skills across all disciplines.

Models age- appropriate strategies for
reading narrative and expository text in
his/her discipline and across disciplines.

¢ Teaches and reinforces reading
strategies within content area instruction
to ensure that each learner has access to
the curriculum.

» Encourages learners to read widely and
helps them seek out resources matched
to their interests and abilities.

carners’ self-directed learning.)

» Collaborates with colleagues to design
and refine lessons that integrate literacy
instruction into content instruction.

Standard 3: Literacy

Standard 3c: Development and Application of Mathematical Kno

Emerging

4 lying

WTE@ Skills as Applicable to Subject Areas

Integrating

Innovating

3cl. Teachesproblem
solving which
requires
mathematical skills
within and across
subject areas using
a variety of
strategies to verify
and interpret
results, and draw
conclusions

Encourages learners to approach
mathematical problem solving in various
ways.

Models age appropriate mathemati
problem solving using a variety o
strategies appropriate to content taug

Guides learners to identify matffematical
information that contribute
interpretations of data ai ns

and teaches methodsWg t espits.

3c2. Communicates
mathematical
concepts, processes,
and symbols within
the content taught

t instruction and to ensure that
s develop abilities to be complex
roblem-solvers across disciplines.

. PI%: lements mathematically
uctional activities to enhance
e

» Teaches learners to think critically about
mathematical information in order to
identify problematic issues, interpret
data accurately, and pose solutions.

» Collaborates with mathematics teachers
and those in other disciplines to design
engaging problem-solving experiences
across the curriculum.

* Plans, implements, and scaffolds
challenging mathematical problem-
solving experiences for all learners
appropriate to the content.

* Develops learning environments that
foster student collaboration in problem
solving.

* Models for and coaches colleagues in
the use of mathematical problem solving
across disciplines.

* Works with colleagues to develop and
sustains learning environments that
value analytical thinking and improve
the learners’ ability to articulate content-
related issues mathematically, when
appropriate.

e resources to
mathematical concepts,
symbols embedded in the

Uses mathematical processes and
symbols throughout instruction, as
appropriate to the content.

» Teaches mathematical vocabulary and
concepts applicable within and across
content areas.

» Develops learner fluency in the
application of mathematical concepts,
processes, and symbols.

* Works with colleagues across grade
levels and content areas to design and
implement instructional activities that
integrate mathematical concepts,
processes, and symbols consistently and
in meaningful ways.
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Standard 3d: Utilizes Technology

Emerging

Applying

Innovating

3d1. Ickntifies and
integrates available
emerging
technology into the
teaching of all
content areas

Uses available technological resources
to support instruction.

Integrates technological resources into
standards-based unit and lesson
planning.

« Integrates multiple technological

resources into instruction.

Plans and uses technology to address
individual learner differences and needs.

Uses technological tools such as
spreadsheets, webpage, digital video,
Internet, and e-mail for instruction,
assessment, management, reporting, an
communicates with parents/guardian

s of all learners.

Panyitgoll
dg® and use of hardware and
& sources to better meet the
d

Collaborates with colleagues to evaluate,
adapt, design, and integrate
technological resources into
instructional activities.

Embeds technology into all curriculum
to enhance and expand learning
opportunities for all learners.

3d2. Facilitateslearners’
individual and
collaborative use of
technology and
evaluates their
technological
proficiency.

Provides learners with available
hardware and software to support
content-learning, completion of
assignments, and/or practice of basic
skills.

Teaches procedures and routines that
provide practice in using technology for
academic purposes.

Assesses learners’ abilities in the use of
technology and differentiates use
accordingly.

Engages individuals and groups j
learning experiences requiring fie usg o
technology.

Works to improve learner abilities togise
technology in independ
collaborative groups usi
assessments as the

*

Works with colleagues to develop a
learning environment that increases
learners’ technological skills.

Engages learners in self-assessment of
proficiency using a variety of tools and
resources.

Works with colleagues to design and
refine instructional activities that
develop learners’ skills in locating,
selecting, evaluating, and using
electronic resources effectively.

Standard 4: Diversity

Standard 4a. Cultural, Ethnic, and Social Diversit

Emerging

Applying

Integrating

Innovating

4al. Dewlops culturally
responsive
curriculum and
instruction in
response to
differences in
individual
experiences,
cultural, ethnic,
gender, and
linguistic diversity,
and socioeconomic
status.

« Identif ies differences in cultu;

gender,

linguistic background, an
socioeconomic statyg a edrners
and their families/guaiiia plans

units and lessons tif
positive regar

gnstrate

to thgylearning
rces (readings,

¢ Makes curriculum and content standards

meaningful to diverse learners by
designing differentiated instructional
activities that connect to and reflect
learners’ culture and background.

Includes lessons that teach the
contributions of people of diverse
cultures and backgrounds to the content
area.

Invites learners to contribute resources

that reflect culture and the aspects of
diversity to augment the curriculum.

Engages diverse learners in lessons that
have relevance to their lives and that
develop their insight into their
background experiences.

Shares curriculum units and lesson

designs that improve engagement and
achievement of diverse learners.

Models for, and coaches colleagues in
expanding culturally responsive
curriculum and instruction in the school
and district.

Helps learners and colleagues utilize the
assets each brings the learning
community from their background and
experiences.
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Standard 4a. Cultural, Ethnic, and Social Diversity

AN

Emerging

Applying

Innovating

4a2. Communicates in
ways that
demonstrate
sensitivity to
diversity and that
acknowledge and
are responsive to
different cultural,
ethnic and social
needs of
communication and
participation.

Follows available guidelines for periodic
communications with
families/guardians.

Identifies differences in verbal and
nonverbal behavior patterns among
learner groups and their
families/guardians and adjusts his/her
communication (language selection,
types of questions, nonverbal behaviors)
to create positive interactions.

Identifies participation styles and
patterns among learner groups and
varies instructional methods and
activities to accommodate differences,
when needed.

» Seeks greater knowledge and
understanding of communication
patterns among learner groups in the
school through a variety of means
(conversations with colleagues,
families/guardians, community visits,
print and non-print resources, etc.).

« Designs instruction to ensure that all
learners have equitable opportunities
participate and feel safe in doing so.

4a3. Denonstrates and
applies in his/her
own practice an
understanding of
how cultural biases
can affect teaching
and learning.

Identifies differences between own
background and that of learners and
potential personal biases that may result.

Identifies areas of strength, need, and
growth in working with diverse learners
and families/guardians.

Standard 4: Diversity

Standard 4b. Language Diversity (Applies to

Integra tim
» Continually work@to refjge
communicat neefled to reach

ertoire of strategies
ensure engagement
ipation of all learners.

» Works with colleagues to engage and
involve all learners and
families/guardians in the school
community.

* Teaches learners how to take
responsibility for maintaining a learning
environment in which all learners can
participate and feel safe in doing so.

¢ Seeks increased undgusga

diverse culturgs aj @
through print aj A pfit resources,
workshops &IOHS with persons
differént ﬁ% efe.
* Imple N ctional strategies that
aV%o ias, stereotypes, and
¢

tions and that reflect current
@staﬂding of own biases.

« Structures classroom opportunities for
individual learners and groups to surface
perceptions of personal and cultural
biases based on experience and other
evidence in the classroom and school.

 Collaborates with colleagues to overcome
potential instructional bias through a
variety of strategies (e.g., flexible grouping,
differentiation, broadening curriculum
perspectives, alternative assessments).

* Works with/leads colleagues in
influencing school culture on issues of
race, culture, gender, linguistic
background and socioeconomic status).

d classrooms where language diversity exists, for others N/A)

4b1.Enables learners to
accelerate language
acquisition by
utilizing their native
language and
background

Applying

Integrating

Innovating

to provide languag services to

learners, as avaitab

un for second
to use their native
hance understanding of

Connects curriculum content and
instruction to native languages to support
transfer of learning, when possible.

Promotes native language as an asset
and resource in learning.

« Helps learners understand connections
between native language structures and
vocabulary and English structures and
vocabulary during instruction.

« Collaborates with colleagues to provide
systematic support for second language
learners, including use of native
language, school wide.

» Builds second language learners
capacity to reference and use their
linguistic background to accelerate
learning.

» Works with colleagues to build greater
school wide understanding of the role
linguistic background plays in the
learning process.

* Advocates for school wide outreach to
second language families/guardians.
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Standard 4b. Language Diversity (Applies to schools and classrooms where language diversity exists, for ot erM

Emerging

Applying

Innovating

4b2. Guies second
language
acquisition and
utilizes English
Language
Development
(ELD) strategies to
support learning.

« Uses available program materials for
second language instruction.

* Adapts program materials to language
proficiency levels of second language
learners.

Uses visuals and modeling to augment
auditory directions and information.

Uses a variety of ELD strategies to make
program materials more accessible to
students at all language proficiency
levels.

4b3. Diffaentiates
between learner
difficulties related
to cognitive or skill
development and
those related to
language learning.

« Identifies learners with learning
difficulties and uses available materials
to reteach skills and concepts.

» Reviews and sorts learner errors by type;
i.e., typical errors and language-based
errors.

Plans and delivers lessons that
incorporate language supports based
assessments of language sment ahd
learner language-based gffors®

Provides cognitive g uistic

scaffolds for barng Instruction.

« Establishes routi arners to
and other
s which will enable
them to fully parficifate in whole class,
s u n@individual work.

impieg available second language
ources/curriculum materials so that
sec@pd language learners throughout the

school are regularly provided instruction
that meets their language needs.

* Works with colleagues to ensure that all
second language learners are making
appropriate progress in mastery of
curriculum.

* I dentifies learner misunderstandings
during instruction and uses questions
and other methods to cause learners to
explain their logic and identify cause(s)
of misunderstandings.

« Collaborates with colleagues in

analyzing student work for both
academic and language problems.

* Models for and coaches colleagues in
approaches to differentiated instruction
that facilitate both cognitive and
linguistic development.

Standard 4: Diversity

Standard 4c: Special Needs

S

Emerging

4c1. Recognizes
characteristics of
exceptionality in
learning, including
physical and mental
disabilities, social
and emotional
disorders, dyslexia,
attention deficit
disorder, and
giftedness; assists in
their identification,
and provides
appropriate
interventions

¢ Implements IEPs, 504 plans, BBS
other plans with support of other sta:

as needed.
* Recognizes characteristics of
exceptional learners and s S@hool

procedures for referf@l f seg§ment in
a timely manner.

Applying

Integrating

Innovating

nticipates needs and adjusts lessons
based on learner exceptionalities and
needs.

* Encourages learners to identify their
needs for accommodations and
modifications before and during
instruction.

* Actively promotes learner success,
drawing upon the referral process and
available community resources.

» Continually seeks to expand knowledge
of accommodations and interventions
that will ensure achievement of
exceptional learners.

¢ Advocates within the school district, and
broader community to ensure that all
groups of exceptional learners have
access to appropriate learning
opportunities and resources.

* Works with/leads colleagues in
identifying and accommodating
exceptionality among students.

10
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Standard 4c: Special Needs

Emerging

Applying

Innovating

4¢c2. Develops and
maintains inclusive
learning
environments that
address the needs of
exceptional learners

« Incorporates into lessons and units
instructional activities that provide
options for exceptional learners.

¢ Provides modeling and visuals that
augment auditory directions and
information, addressing the needs of all
exceptional learners.

* Provides higher order thinking activities
adapted to the academic and social
needs of exceptional learners.

Standard 4: Diversity

Standard 4d: Learning Styles

* Employs a varietygo ua
supports in i
high levels
learners.

* Engplo a i
:
ea capacity for independent
Nng, collaboration, and whole class
partigipation.
Models inclusive strategies for and
discusses them with colleagues.

* Advocates for and works with
colleagues to create inclusive learning
communities that are adaptive and
differentiated and that demonstrate
respect and value for exceptional
learners and their contributions to the
classroom community.

Emerging

4d1. Hebs students
assess their own
learning styles and
build upon
identified strengths.

* Gathers information about individual
learning styles (particularly perceptual
styles) and multiple intelligences in
order to plan and deliver appropriate
instruction.

« Engages students in assessing their own
learning styles and in understanding
their learning strengths and those
their classmates.

Integrating

Innovating

* Provides le pportunities to
explaip th ing style strengths and

needs %cher,
famili 1ans.

1 s and celebrates the diversity
arning styles represented in the
oom.

 Integrates formal and informal learning
style assessments into instruction.

» Helps learners internalize assessment
results and choose study skills and
strategies that complement their learning
strengths.

* Works with/leads colleagues in
collaborative efforts to identify and/or
develop valid self-assessment tools and
protocols for student use.

* Works with colleagues to develop
regular, systematic assessments of all
students’ learning styles and multiple
intelligences.

4d2. Desgns learning
experiences that
engage learning
styles and multiple
intelligences.

¢ Selects and delivers research-baged
instructional strategies and m#@rials

designed to meet the nee ety
of learning styles (p y ofjgnitive,
social) and multiplegillg S

represented in the

¢ Administers valid, reliable learning style
assessments and uses the results to
design lessons and units of study that
respond to the needs of all learners.

* Provides learners opportunities to
choose learning experiences that build
upon and optimize their learning style
strengths.

» Teaches learners how to strengthen
and/or compensate for learning style
weaknesses.

» Collaborates with colleagues to design
lessons and units of study that balance
and integrate all learning modalities and
allow for choice.

* Models use of and advocates for
research-based instructional strategies
and resources that accommodate diverse
learning styles and multiple
intelligences.

« Initiates with colleagues action research
which will identify the effectiveness of
various instructional strategies in
facilitating learning and achievement of
students with diverse learning styles.

11
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Standard 5: Professionalism

Emerging Applying Integrati Innovating
5.1. Collaborates with * Communicates regularly with » Provides opportunities for families to » Develops ongoing partnershifig with « Initiates and facilitates parent/guardian
stakeholders to families/guardians regarding learning actively participate in the classroom and parents/guardiangland ¥grners dnd participation in classroom and school
facilitate student goals, lea_rner performance, le?.rner school. evaluates thejpsucee decision-making.
learning and well ?}feds’f USIfi_g methccl)ds appr(;)pila_te to * Establishes ongoing two-way ' * L eads schoffl-hofhe-cOMffnunity « Participates in/leads grade level, school
being those amuiies, and responds to 1ssues as communication with families/guardians interactions that fjroghice collaboration and system efforts to strengthen
: Cy arise. and solicits input to enhance learners’ an min?r imal student collaborations that will benefit all
« Communicates with colleagues and success. le groups of learners.
shares available resources. + Teams with colleagues to improve and
Anticipates instructional challenges and differentiate instruction for individuals
initiatives communication with and groups.
parents/guardians.

« Interacts with colleagues to share
responsibility for meeting learners’
needs through collaborative
conversations and planning.

5.2 En gages in ongoing | « Sets individual professional goals and + Constructs short-term ai rm » Applies research findings to instruction. | ¢ Organizes and leads colleagues in
professional develops learning plans based on self- objectives for improygmeipof student developing professional goals targeting
learning to move reflection and evaluation data. ach_ievement @d it plans for student needs and achievement gains.
practice forward. * Participates in professional development their accomphs + Collaborates with other school leaders to

activities related to classroom, school, . i arch with develop and maintain in environment of
district, and state goals. ;%ify areas of standards-based inquiry, reflective

« Uses ideas gained from professional S¥Clopment qeeded to practice anq collaborative learning
literature, websites, organizations, and ing and learning. focused on improvement of teaching and

colleagues to improve teaching and learning. learning at the school and district levels.

5.3 Participates as a « Shares resources with colleagues to oglts with colleagues and other * Facilitates inquiry-based professional * Leads standards-based learning activities
professional enhance teaching and learning. eholders to develop and implement learning communities school wide. for colleagues, parents/guardians, and
learning community | * Analyzes student assessment data w choolwide initiatives that address « Serves as a teacher leader, guiding the the community that will foster

achievement gaps and enhance teaching educational improvement initiatives.

member in colleagues to identify instructiopal d learning for all stadents at all level professional learning community in

advancing school gaps/ challenges and helps to ggherate and learning for all students at all fevels. 1denF1fy1ng strategies and acquiring . Assum;s 1ncreasec} l'ez.adc.:rshlp in

. and implement solutions. services to ensure success for all advancing reform initiatives at school,
improvement Assists families/gudidia adfuiring learners. ( district, and state levels.

initiatives. resources to enhan earning.

12
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Standard 5: Professionalism

Emerging

Applying

N

Integrati

Innovating

5.4 Prom otes
professional ethics
and integrity

Adheres to the “Alabama Educator Code
of Ethics”.

Exhibits professional conduct ensuring
student safety, maintenance of records,
and ethical use of technology and other
resources.

Treats confidential information about
students, staff and school affairs in a
professional and ethical manner.

Demonstrates respect, interest in
consideration for those with whom
he/she interacts.

* Completes assigned tasks and
responsibilities on time.

* Adjusts activities and schedules when
necessary to accommodate other
programs and activities.

« Schedules meetings and appointments
with regard to the schedules of others
and is punctual.

5.5 Co mplies with
local, state, and
Federal regulations
and policies

Complies with local, state, and Federal
requirements related to students’ and
teachers’ rights.

Complies with laws and policies
regarding exceptional and at risk
learners

Complies with requirements of student
plans (IEPs, 504 plans, etc.).

Develops and implements classroom
adaptations in accordance with student
plans.

* Works collaboratively with coll€aguds,
administrators, support staff and distfict
personnel to ensure schoolwide
compliance with local, staf€¥and Federal
regulations and requirerfi@nts.

&P

* Models and promotes hi els of

integrity and ethi ctice.

4

N

» Leads colleagues in developing and
maintaining a schoolwide environment
of integrity and ethical practice.

Enlists colleagues in examination of new
regulations and requirements and
identification of their implications for
classroom teaching and learning,
classroom management, assessment, and
school operations.

» Engages colleagues in identifying areas
of compliance that need to be
strengthened and/or modified within the
school, district, and/or state.

&

\S
QA
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EDUCATEALABAMA
TEACHER SELF ASSESSMENT

Teacher: Date:

School System: School:

Level of Practice

Use the EDUCATEAlabama Continua provided and the data available for each indicator to determine the level
of practice for that indicator.

Emerging

Applying

Integrating

Innovating

Standard 1: Content Knowledge

1.1 Demonstrates deep knowledge of subject-matter content and ability to organize related facts/concepts/slk

1.2 Activates learners’ prior knowledge, experience, and interests and uses this information

1.3 Connects curriculum to other content areas and real-life settings to promote retention and rele

1.4 Designs instructional activities based on state content standards

1.1 Q

2

N

&
o

%)

1.5

Additional Comments:

Page 1 of 5




Teacher:

Level of Practice

Use the EDUCATEAlabama Continua provided and the data available for each indicator to determine the level
of practice for that indicator.

Emerging

Applying

Integrating

Innovating

Standard 2: Teaching and Learning Environment

Standard 2a: Organization and Management of the Learning

2a.1 Classroom organization/management built upon expectations and research-based strategies for positive behavior

2a.2 Creates a climate that promotes fairness and respect
v

2a.3 Creates a safe, orderly, and stimulating learning environment that engages and motivates learners
Standard 2b: Using Instructional Strategies to Engage Learners , §

2b.1 Develops challenging, standards-based academic goals for each learner

2b.2  Engages learners in developing and monitoring goals for their own learning and behavio

2b.3  Designs coherent lessons that integrate a variety of appropriate and effective instruction

2b.4  Creates learning activities that optimize each individual’s growth and achievement within a supportiv

Standard 2c: Assessment of Learning

2c.1 Uses formative assessments to provide specific and timely feedback and to a
2c.2  Uses summative assessments to measure learner attainment of specified

)

; S

2c

Additional Comments:

Page 2 of 5




Teacher:

Level of Practice

Use the EDUCATEAlabama Continua provided and the data available for each indicator to determine the level
of practice for that indicator.

Emerging

Applying

Integrating

Innovating

Standard 3: Literacy

Standard 3a: Oral and Written Communication

3a.1 Demonstrates standard oral and written communications and uses appropriate communication strategies

3a.2  Fosters/responds to verbal/nonverbal communications during instruction; uses assistive technologies as appropriaf

Standard 3b: Development of Reading Skills and Accessing K-12 Literacy Resources
3b.1 Instructional strategies appropriate to learners/content area to improve leamers’ skills in fluency/vocabulary/co hgnsion

3b.2  Integrates narrative/expository reading strategies across the curriculum

Standard 3d: Utilizes Technology

3d.1 Identifies and integrates available emerging technology into the teachin

3d.2 Facilitates learners’ individual and collaborative use of technology and evalugtes tiRir technological proficiency

3a

% &

3d

Additional Comments:
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Teacher: Evaluat or:

Level of Practice

Use the EDUCATEAlabama Continua provided and the data available for each indicator to determine the level
of practice for that indicator.

Emerging
Applying
Integrating

Innovating

Standard 4: Diversity

Standard 4a. Cultural, Ethnic, and Social Diversity

4a.2 Communicates in ways that demonstrate sensitivity to diversity and individual differences

4a.1 Develops culturally responsive curriculum and instruction in response to differences in individuals \

4a.3 Demonstrates and applies an understanding of how cultural biases can affect teaching and learning |
Standard 4b. Language Diversity

4b.1 Enables learners to accelerate language acquisition by utilizing their native language and back d
4b.2  Guides second language acquisition and utilizes English Language Development strategies to § ating
4b.3 Differentiates between learner difficulties related to cognitive/skill development and those related to lang aming

Standard 4c: Special Needs

4c.1 Recognizes characteristics of exceptionality in learning; appropriate interventions

4c.2  Develops and maintains inclusive learning environments that address the needs @f exceptional learners

Standard 4d: Learning Styles

4d.1 Helps students assess their own learning styles and build upon ide

4d.2 Designs learning experiences that engage learning styles and multiple i

Docum tion
4a Oz 5

# Q\)

4c &
S

4d

Additional Comments:
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Teacher:

Level of Practice

Use the EDUCATEAlabama Continua provided and the data available for each indicator to determine the level
of practice for that indicator.

Emerging
Applying
Integrating

Innovating

Standard 5: Professionalism

5.1 Collaborates with stakeholders to facilitate student learning and well being

5.2 Engages in ongoing professional learning to move practice forward

5.3 Participates as a professional learning community member in advancing school improvement initiatives
5.4 Promotes professional ethics and integrity \

5.5 Complies with local, state, and Federal regulations and policies R

Documentation
5.1

52

S

54 OQ

5.5 *

Additional Comments:

Areas for Action: 1.

@
S

Additional Comments:
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EDUCATEAlabama
TEACHER OBSERVATION RECORD

Note: With the exception of the teacher as an identifier, you do not have to complete the demographics below if you have completed that information
on the Post-Observation Conference Record and it is attached.

Teacher: Evaluator:
School System: School: Date:
Subject/Grade: No. of Students: Start Time:

Observation No.: |:| 1 |:| 2 |:| 1st Yr. Teacher \
|:| Non-tenured Teacher \
[ ] Tenured Teacher Q
Special Conditions (to be specified by teacher)
e

[ “\\Subject Change

Inadequate Facilities [ ] inadequate Resources
% Other:
Specify
. OQ

Special Population |:| Overcrowded Conditions

Comments:

2 4

%nd Using Observation Data

ecdotal notes regarding activities and behavior (teacher

Directions for Co

1. During the observation, the observer ds
behavior, student behavior) in laggrogm.

2. A form has been provided fo T anecdoatal notes. It is likely that more than one form (page) per

references (Stand@d dicator numbers) for the data/information recorded. The purpose of the analysis is

lesson will be needed.
3. After the lesson is co%& the observer should analyze his/her notes, recording in the column provided
d
to make comple ‘@ f the Post-observation Conference Record and later the Collaborative Summary Report

(CSR) eaSQ
4. Togssist MycOmpleting analysis of anecdotal notes, a reference list of pertinent standards and indicators has
beenRgoviged (see online resources).

5. Once analysis is completed, the Post-Observation Conference Record should be completed and the post-
observation conference held.

6. When completing the teacher's CSR, the evaluator should use the anecdotal notes with references from all
observations and the reference list of standards and indicators to generate evidence for observable
performance indicators and holistically determine the levels of practice using observation data and data
available from other sources (dialogues, principal data, previous professional learning plans).




Observation Record: Anecdotal Notes
Educator's Name: Page:
Evaluator's Name:

Standard/
Indicator




ALABAMA TEACHER EVALUATION SYSTEM
AQTS: OBSERVATION

Standards/Indicators

Definition ltems

1: Content Knowledge

1.1  Demonstrates deep knowledge of subject-
matter content and ability to organize
related facts, concepts, and skills

Teaches units and lessons appropriate to age and
developmental levels of learners. (E)
Incorporates a range of text-basedgand addigional
resources (print, non-print, tech)ased) to
motivate and academically cfiallSgge all learners.
(A)

1.2 Activates learners’ prior knowledge,
experience, and interests and uses this
information to plan content and help
individual students attain learning goals

Focuses instruction on k€y epts, themes,
multiple perspecti ayi rrelationships in
subject matter, as@s facts. (INT)

Uses stu ’.pr knowledge to introduce lessons,
conne to key concepts, and deepen
unddfst 7(E)

Access dent knowledge through questioning.

entifies learner misconceptions concerning content
nd modifies activities to develop new
nderstandings. (A)
Uses students’ interests and experiences when
introducing content.

1.3 Connects curriculum to other
and real-life settings to 0
and relevance

N\
QQ)
O

@‘ ent areas

Uses questions and other strategies to help learners
connect content to previous learning, other subject
areas, and real-life problem solving. (E)
Demonstrates relevant connections for learners, as
needed. (E)

Organizes and presents units of study and lessons
that demonstrate connections to key concepts and
skills from other disciplines. (A)

Teaches rigorous and relevant lessons that engage
students in applying key concepts and skills across
disciplines. (A)

1.4 Designs instructional activities based on
state content standards

Delivers learning activities that align with
Alabama’s Courses of Study. (B/E)

Communicates clearly the connections between the
standards and the knowledge and skills being taught.
(E)

Creates varied and differentiated opportunities for
learners to develop, monitor, and extend learning
related to state standards. (INN)




AQTS: OBSERVATION

Standards/Indicators

Definition ltems

1.5 Provides instructional accommodations,
modifications, and adaptations to meet the
needs of each individual learner

Selects and incorporates alternative curricular
materials and resources to accommodate different
levels of learner readiness. (E)

Modifies instructional strategies, materials and
resources to support and challenge each learner. (A)

Selects and incorporates alternative curricular

materials, resources, and delivery systgms based on
students’ individual differences; e.g., ing styles,
1

interests, motivation, language capigbility. #NT)
Employs an extensive repertQing,of i ctional and

curricular adaptations to enhange angadvance learning
opportunities for each leagher i 1NM

Standard 2: Teaching and Learning

Standard 2a: Organization and
Management of the Learning Environment

2a.1 Designs a classroom organization and
management system built upon sound, age-
appropriate expectations and research-based
strategies for promoting positive behavior

.S
N\
S

2

enforces rules for classroom
manage . (B/E)
lements organization and management strategies
onnse to specific classroom issues and/or
individual learner needs. (B/E)
rovides encouragement to learners for positive
behaviors. (B/E)
Clearly communicates and continually reinforces
age- appropriate expectations for behavior. (E)
Responds appropriately to disruptive behavior based
on the established system and the learners involved.
()
Uses research-based strategies to prevent or lessen
disruptive behavior and reinforce positive behavior.
(A)
Encourages learner involvement in maintaining
positive behaviors. (A)

ate that promotes fairness and

Establishes rapport with individual learners. (B/E)
Acknowledges and responds to incidents of
unfairness and disrespect. (B/E)

Models equitable and respectful interactions with
learners, families, and colleagues (E)

Models equitable and respectful interactions with
learners. (E)

Maintains positive relationships with all learners.
(A)

Fosters learner participation in creating and

maintaining a fair and respectful school climate.
(INT)




AQTS: OBSERVATION

Standards/Indicators

Definition ltems

2a.3 Creates a safe, orderly, and stimulating
learning environment that engages and
motivates learners

Responds to unsafe situations as they occur. (B/E)
Teaches routines and procedures within the
classroom, including plans for transitions and
emergency situations. (B/E)

Models initiative and inquiry in ways that engage
and motivate learners. (E)

Maintains a safe, secure, and orderly classroom at
all times. (A)
Engages learners in managing, m itAand
supporting an orderly environmel&

t th

Provides an enriching envir
motivates, and engages |

Draws upon a wide repe#toi
and engage all learpers. }\I

Draws upon lea riosity and motivation to

engage them ir& tudies of content. (INN)

stimulates,

skills to motivate

Standard 2b: Using Instructional Strategies
to Engage Learners

N

2b.2 Engages learners in developing and
maintaining goals for their own learning and
behavior.

.S
N\
S

Establis earning and behavior goals and

municates them to learners. (B/E)
ovides feedback on achievement of learning and

ehavior goals. (B/E)
Provides guided experiences using rubrics and other
tools that enable learners to self-assess their learning
and behavior. (E)
Provides opportunities for learners to demonstrate
and reflect on academic and behavioral progress.
(A)
Creates instructional activities that enable learners to
set and monitor academic and behavioral goals. (A)

2b.3 Designs cohere ns that integrate a
variety of apprdpsfate and effective
instruction 1es

00

Teaches lessons provided in available curriculum
resources. (B/E)

Designs lessons that follow a logical sequence and
provides learners with clearly defined outcomes and
learning tasks. (E)

Selects instructional strategies that support content
understanding and meet the needs of learners. (E)
Applies a variety of research-based instructional
strategies that are appropriately matched to content
being taught and to learners. (A)




Standards/Indicators

Definition Items

2b.4. Creates learning activities that optimize
each individual’s growth and achievement
within a supportive environment

Creates learning activities using available teaching
resources and curriculum guides. (B/E)

Selects instructional strategies that reflect high
expectations and are responsive to the characteristics
of sub-groups of learners. (E)

Formulates and uses questions to engage students in
higher order thinking and content mastery, and

foster learner interactions. (E/A)

Paces and adjusts instruction to eggure conginual
engagement of all learners. (A N
Communicates high expecta or each learner
and differentiates instru orafti

each learner forward in hi

and development. (A)

hes #a s to formulate
earning. (A)

Encourages and te
questions to guid
Presents conc afdsprinciples at different levels
of complgmagy to Ogtimize growth of learners at
varied le development. (A)

Standard 3: Literacy

Standard 3a: Oral and Written
Communication

3a.1 Demonstrates standard oral and written ¢

communication strategies ’\

<

communications and uses appropriate 6

N\
QQ)
O

ses standard spoken communications (grammar,
pronunciation, sentence structure, volume, pacing
matched to content and audience). (E)
Uses standard written communications (grammar,
spelling, punctuation, sentence structure, paragraphs
matched to content and audience). (E)
Listens attentively to others. (E)
Uses questioning strategies to solicit specific
information and clarify understanding. (E)
Uses mode/modes of communication which ensure
effective interactions with individuals/groups
involved. (A)
Responds to speakers using communication
strategies that fit the situation and enhance
communication, e.g., questioning, paraphrasing,
extending ideas, suggesting additional viewpoints or
possibilities. (A)
Develops learning environments in which learners
learn and use communication techniques
(questioning, paraphrasing, listening, etc.) that
promote inquiry, engagement, and productive
interactions. (INN)




3a.2 Fosters and responds effectively to
verbal and nonverbal communications
during instruction and uses assistive
technologies, as appropriate.

Uses assistive devices provided to individual
learners and is attentive to expressed needs of those
learners. (B/E)

Recognizes learner nonverbal expressions of
understanding, confusion, and need and responds
appropriately. (B/E)

Creates a learning environment where all learners
initiate appropriate verbal and nonverbal
communications to enhance understanding, critical
thinking, and positive relationships. (A)

Responds to learners verbally and nonfgerbally in
ways that maintain individual and r(:&wus and
on-bask behavior. (A) &

Models and teaches effectiv opriate verbal,
nonverbal, and media-ba; %mication

techniques. (INT)

Standard 3b: Development of Reading
Skills and Accessing K-12 Literacy
Resources, as Applicable to Subject Area

Q/

3b.2 Integrates narrative and expository reading
strategies across the curriculum

.S
N\
S

Mo appropriate strategies for reading

ativé¥and expository text in his/her discipline
cross disciplines. (E)

ches and reinforces reading strategies within

ontent area instruction. (A)

Encourages learners to read widely and helps them

seek out resources matched to their interests and

abilities. (A)

Integrates literacy instruction throughout curriculum

based on understanding of learner skill levels and

literacy demands of narrative and expository

resources. (INT)

Commu alue of literacy skills across all
disci
Is

&e‘nt and Application

ledge and Skills as
ct Areas

Standard 3c:
of Mathematic
Applicable

roblem solving which requires
athemhatical skills within and across
yo€t arcas

Models age appropriate mathematical problem
solving using a variety of strategies appropriate to
content taught. (E)

Guides learners to identify mathematical
information that contributes to interpretations of
data and conclusions and teaches methods to test
results. (E)

Plans and implements mathematically based
instructional activities to enhance content instruction
and develop complex problem solving ability. (A)
Teaches learners to think critically about
mathematical information in order to identify




problematic issues, interpret data accurately and
pose solutions. (A)

Plans, implements, and scaffolds challenging
mathematical problem- solving experiences for all
learners appropriate to the content. (INT)

e Develops learning environments that foster student
collaboration in problem solving. (INN)
3¢.2 Co mmunicates mathematical concepts, e Ultilizes available resources to communicate
processes, and symbols within the content mathematical concepts, processes, and symbols
taught embedded in the content taught. (B/E)
e Uses mathematical processes and symigls
throughout instruction, as appropr'atren& content.
(E) x
e Teaches mathematical vocahfildyg and%oncepts
applicable within and ac % t areas. (A)
e Develops learner fluency infthe application of
mathematical concepts, yo es, and symbols.
1 Q
Standard 3d: Utilizes Technology \
3d.1 Identifies and integrates available emerging | e Integrat%p]e technological resources into
technology into the teaching of all content inst \
arcas o Plar:%es technology to address individual
e

’\QINN)

rner dffferences and needs. (A)
mBeds technology into all curriculum to enhance

expand learning opportunities for all learners.

3d.2
collaborative use of technology apd

evaluates their technological ;@

L 3
Facilitates learners’ individual and \;b
1§

y

Provides learners with available hardware and
software to support instruction and/or practice basic
skills. (B/E)

Teaches procedures and routines that provide
practice in using technology. (EO

Engages individuals and groups in learning
experiences requiring the use of technology. (A)

%)
RS




Standards/Indicators

Definition Items

Standard 4: Diversity

Standard 4a. Cultural, Ethnic, and Social

Diversity

4a.1. Develops culturally responsive curriculum
and instruction in response to differences in
individual experiences, cultures, ethnicity,
genders, languages, and socioeconomic

status

Incorporates into the learning environment resources
(readings, visuals, other) that reflect learner
diversity. (E)

Designs differentiated activities that configct to and
reflect learners’ culture and back nd. (

Includes lessons that teach th€ Sautrib®tions of
people of diverse culture rounds to the
content area. (A)
Engages diverse learners {n sons that have

relevancy to thei 1% d develops insight into
background experieg (INT)

4a.2. Communicates in ways that demonstrate
sensitivity to diversity and that acknowledge
and are responsive to different cultural,
ethnic and social needs of communication
and participation

.S
N\
S

Adjusts higher c@gnmunication patterns (verbal and
nonverb lifferences among learner groups. (E)
Varifs Mistfagifonal methods and activities to
e differences, when needed. (E)

° tifieS participation styles and patterns among
arfer groups and varies instructional methods and

ivities to accommodate differences, when needed.
E)

Designs instruction to ensure that all learners have
equitable opportunities to participate and feel safe in
doing so. (A)
Uses an extensive repertoire of strategies and
technologies to ensure engagement and participation
of all learners. (INT)

4a.3. Demonstrates and hes in his/her own
practice an un ng of how cultural
biases can a hmg and learning

Implements instructional strategies that avoid use of
bias, stereotypes, and generalizations. (A)

Structures classroom opportunities for individual
learners and groups to surface perceptions of
personal and cultural biases based on experience and
other evidence in the classroom and school. (INT)

Standard 4b: Language Diversity (Applies
to schools and classrooms where language
diversity exists, for others N/A)

4bl. Enables learners to accelerate language
acquisition by utilizing their native language
and background

Provides opportunities for second language learners
to use their native language to enhance
understanding of concepts and skills. (E)

Connects curriculum content and instruction to
native languages to support transfer of learning,
when possible. (E)




Promotes native language as an asset and resource in
learning. (E)

Helps learners understand connections between
native language structures and vocabulary and
English structures and vocabulary during
instruction. (A)

4b.2. Guides second language acquisition and
utilizes English Language Development
(ELD) strategies to support learning

Uses available program materials for second
language instruction. (B/E)

Applies program materials to language proficiency
levels of second language learners. (E

Uses visuals and modeling to aug enmory
directions and information. (A) N

Uses a variety of ELD strateg 0 make program
materials more accessib % s at all language

proficiency levels. (A)

Establishes routin
of visuals and ot

ithdedufiers to ensure their use
uage resources. (INT)

4b.3. Differentiates between learner difficulties
related to cognitive or skill development and
those related to language learning

Provides gegnitivéand/or linguistic scaffolds for
learners instruction. (A)
Planf§ angl d8fers lessons that incorporate language
support ed on language assessment and learner
uage based errors. (E)
enttfies learner misunderstandings during
ruction and uses questions and other methods to
ause learners to explain their logic and identify
cause(s) of misunderstandings. (INT)

Standard 4c: Special Needs &

4c.2. Develops and maintainsg
environments that ad
exceptional learners

N\
QQ)
O

Incorporates into lessons and units instructional
activities that provide options for exceptional
learners. (E)

Provides modeling and visuals that augment
auditory directions and information. (E)

Provides higher order thinking activities adapted to
the academic and social needs of exceptional
learners. (A)

Employs a variety of visual and other supports in
learning activities that ensure high levels of success
for exceptional learners. (INT)

Employs a variety of differentiated strategies and
activities that develop learner capacity for
independent learning, collaboration, and whole class
participation. (INT)




Standards/Indicators

Definition Items

Standard 4d: Learning Styles

4d.2. Designs learning experiences that engage
learning styles and multiple intelligences

e Selects and delivers research-based instructional
strategies and materials designed to meet the needs
of a variety of learning styles (perceptual, cognitive,
social) and multiple intelligences. (E)

e Provides learners opportunities to choose learning

experiences that build upon and optimjze their
learning style strengths. (A) HK




EDUCATEAlabama
Teacher Post-Observation Conference Record

Teacher: Evaluator:
(Provide evaluator name only if different from the name on the CSR form)
School System: School: Date:
Subject/Grade: No. of Students: Start Time:
Observation No.: |:| 1 |:| 2 |:| 1st Year Teacher |:| Non-tenured Teacher

|:| Tenured Teacher

Special Conditions (to be specified by teacher)

|:| Special Population |:| Overcrowded Conditions |:| Inadequate Technology |:| SuNange
[ ] inadequate Facilities [ ] nadequate Resources [ ] other: \

v

Specify
Comments: Q

/

1. What is the content/topic of the unit of instuction of which this lesson was a part?

Q

2. What has been previously taught (this unit)? What will be taught following fhiflesson (this unit)?

3. How is this unit aligned with Alabama's Courses of Stu \
*

4. What were your specific objectives for thi@n.

5. What learner differences exis(his cldss? What accommodations did you make for some or all of them in this lesson?

This unit? 2

Diftere es%Special Needs |:|Achievement |:| Motivation |:| Learning Styles

Developmental Levels |:| Interests |:| Language(s) |:|Other

6. What student and teacher activities were planned for today?

7. How and when will accomplishment of objectives be measured? (if not measured during the lesson)

|:| Teacher Made Tests |:| Commercially Made Tests |:| Textbook Tests |:| Standardized Tests
|:| System Developed Tests |:| Homework |:| Work Products/Projects |:| Student Performance |:| Other

(over)




8. Were student/teacher activities observed those planned? |:|Yes |:|N0 If no, indicate activites observed.

9. Special conditions observed (other than those indicated by the teacher):

10. Strengths Observed: \
Indicator/Level of Practice Comments/Suggestions \

11. Areas of Opportunities:
Indicator/Level of Practice

Comments/SWgg

0\‘ >
12. Teacher Comments: * \6

13. Evaluator Comments : K

Teacher's Si re/Date: Evaluator's Signature/Date:

Educator's signature indicates this form has been reviewed and a Post-Observation Conference has been held. It does not necessarily indicate agreement with the evaluation comments.

|:| Check if additional notes or comments are attached

Conference may be extended by mutual consent to include discussion (dialogues) of non-observable standards and indicators




EDUCATEALABAMA
DIALOGUE DATA

Educator: Evaluator: Date:

Dialogue Focus:

Standard/Indicator/Area \
Notes:




EDUCATEALABAMA
COLLABORATIVE SUMMARY REPORT: TEACHERS

1D: Evaluator: 1D:

Teacher:

School System: School: Date:

Levels of Practice

Use the EDUCATEAIlabama Continua provided and the data available for each indicator to determine the level
of practice for that indicator.

Emerging
Applying

Integrating

Innovating

Standard 1: Content Knowledge

1.1 Demonstrates deep knowledge of subject-matter content and ability to organize related facts/concepts/sk\

1.2 Activates learners’ prior knowledge, experience, and interests and uses this information

1.3 Connects curriculum to other content areas and real-life settings to promote retention and releya

1.4 Designs instructional activities based on state content standards

Classroom Observation 1 Classroom Observation 2 %mlgue/Principal Data

1.1

S

13 @

%)

L5

Teacher/Evaluator Comments:

Page 1 of 5




Teacher: Evaluat or:

Levels of Practice

Use the EDUCATEAIlabama Continua provided and the data available for each indicator to determine the level
of practice for that indicator.

Emerging
Applying
Integrating

Innovating

Standard 2: Teaching and Learning Environment

Standard 2a: Organization and Management of the Learning

2a.1 Classroom organization/management built upon expectations and research-based strategies for positive behavior

2a.2 Creates a climate that promotes fairness and respect k

2a.3 Creates a safe, orderly, and stimulating learning environment that engages and motivates learners
Standard 2b: Using Instructional Strategies to Engage Learners \

2b.1 Develops challenging, standards-based academic goals for each learner

2b.2  Engages learners in developing and monitoring goals for their own learning and behavi

2b.3 Designs coherent lessons that integrate a variety of appropriate and effective instructional sty@tegies

2b.4  Creates learning activities that optimize each individual’s growth and achievement within

Standard 2c: Assessment of Learning

2c.1 Uses formative assessments to provide specific and timely feedback and instruction

2c.2  Uses summative assessments to measure learner attainment of specifiedfleathing targets

2¢.3 Maintains evidence and records of learning performance to commuftc

2c4  Analyzes/uses disaggregated assessment data to inform planning fOr in| ual learners and classes

Classroom Observation 1 Classroom Observation 2 Dialogue/Principal Data
2a \
O
0\6
2b
2c < >

Teacher/Evaluator Comments:
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Teacher: Evaluat or:

Levels of Practice

Use the EDUCATEAIlabama Continua provided and the data available for each indicator to determine the level
of practice for that indicator.

Emerging
Applying
Integrating

Innovating

Standard 3: Literacy

Standard 3a: Oral and Written Communication

3a.1 Demonstrates standard oral and written communications and uses appropriate communication strategie

3a.2 Fosters/responds to verbal/nonverbal communications during instruction; uses assistive technologies as appropriat

Standard 3b: Development of Reading Skills and Accessing K-12 Literacy Resources

jon

3b.1 Instructional strategies appropriate to learners/content area to improve leamers’ skills in fluency/vocabulary/co

3b.2  Integrates narrative/expository reading strategies across the curriculum

3c.1 Teaches problem solving which requires mathematical skills within and across

3c.2 Communicates mathematical concepts, processes, and symbols within the cop

Standard 3d: Utilizes Technology

Dialogue/Principal Data

Classroom Observation 1

3a

3b

30 &
S

3d

Teacher/Evaluator Comments:

Page 3 of 5



Teacher: Evaluat or:

Levels of Practice

Use the EDUCATEAIlabama Continua provided and the data available for each indicator to determine the level
of practice for that indicator.

Emerging
Applying
Integrating

Innovating

Standard 4: Diversity

Standard 4a. Cultural, Ethnic, and Social Diversity

4a.1 Develops culturally responsive curriculum and instruction in response to differences in individuals

4a.2 Communicates in ways that demonstrate sensitivity to diversity and individual differences k

4a.3 Demonstrates and applies an understanding of how cultural biases can affect teaching and learning
Standard 4b. Language Diversity \

/

Standard 4c: Special Needs

4c.1  Recognizes characteristics of exceptionality in learning; appropriate intervenfigns

4c.2 Develops and maintains inclusive learning environments that address the peeds 3§exceptional learners

Standard 4d: Learning Styles

4d.1 Helps students assess their own learning styles and build upon idedifi

4d.2  Designs learning experiences that engage learning styles and multiple

Classroom Observation 1 Classroom Obser@ Dialogue/Principal Data

4a ’\O

4b

) |
4c
4d

Teacher/Evaluator Comments:

Page 4 of 5



Teacher: Evaluat or:

Levels of Practice

Use the EDUCATEAIlabama Continua provided and the data available for each indicator to determine the level
of practice for that indicator.

Emerging
Applying
Integratin

Standard 5: Professionalism

Innovatin

5.1 Collaborates with stakeholders to facilitate student learning and well being

5.2 Engages in ongoing professional learning to move practice forward

5.3 Participates as a professional learning community member in advancing school improvement initiatives

5.4 Promotes professional ethics and integrity N

5.5 Complies with local, state, and Federal regulations and policies

Dialogue/Principal Data \
5.1 Q

52

S

54

5.5

Teacher/Evaluator Comments: EN

Areas for Action: 1. K

Teacher/Evaluator Additional Comments:

Teacher Signature Evaluator Signature

Teacher’s signature does not necessarily indicate agreement with the results of the evaluation.
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EDUCATEAlabama
PROFESSIONAL LEARNING PLAN School Year 20 -20

Educator: Position:

Directions: This plan should result from conversations based on a combination of a self-assessment utilizing the EDUCATEAlabama Continua provided,
the Collaborative Summary Report (CSR), and subject area/grade level/schoolwide student achievement goals. It should focus on the knowledge and
practices that would assist the educator in achieving the professional learning needed to progress to higher levels of teaching practice found on the
Continua. The plan usually should address no more than two indicators, providing time for deep learning to occur in both areas. The indicators chosen
should be prioritized based on agreed upon needs.

Goal 1 Focus Proposed Action Steps, Activities, and Outcomes Timelines

Standard/Indicator

4

End of PLP Cycle Reflection and Impact on Personal Practice an& arning

Additional Educator/Evaluator comments

Goal 2 Focus Proposed Actior‘Ste ivities, and Outcomes Timelines

Standard/Indicator \
0\6

\

Cycle Reflection and Impact on Personal Practice and Student Learning

N

Additional Educato ator comments

We agree upon the Goals, Action Steps, Activities, Proposed Outcomes and Timeline Listed.

Educator Date Evaluator Date

Signatures indicate we have discussed the Reflection and Impact described.

Educator Date Evaluator Date
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